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ABSTRACT
The purpose of this study was to compare two methods 
of instruction in the teaching of parent-child interaction 
skills. By comparing a highly structured method and a less 
structured method of instruction, data were compiled in 
order to determine the manner in which interaction skills 
could be most effectively taught to parents of three- and 
four-year old children.
The study was conducted in six parishes within 
Louisiana: Ascension, Lafourche, Livingston, Plaquemines,
Pointe Coupee and Ouachita. Forty-five subjects in the study 
were volunteers who were recruited for parent-child inter­
action classes by the Extension Home Economist in each parish. 
The Extension Home Economist served as the teacher and re­
ceived detailed instruction on conducting classes according 
to a prescribed format for each of the two instructional 
approaches being compared. The study was performed in a two 
year period beginning in the summer of 1980 and ending in 
the summer of 1982.
The first method of instruction involved a highly 
structured approach which utilized video taped demonstra­
tions, written materials, role play, group discussion and 
nine weekly class meetings in teaching parents methods to 
interact with their preschool aged children. Nine toys 
designed for use by parents in teaching children concepts
vi
such as color, size, shape, and spatial relationships were
used by parents each week.
A second method of instruction, less structured and 
more self instructional, but utilizing the same content 
materials, was offered for nine weeks to a second group of 
parents. This second group of parents neither viewed the
video taped demonstrations, nor met in weekly group ses­
sions, but they received publications each week describing 
purposes and activities for the accompanying toy. Letters 
accompanied each publication which briefly described the 
major focus of learning for the week. The teacher was 
available for assistance and interpretation of activities 
during a designated weekly check out period.
A pretest was administered to all subjects in the 
week prior to the classes being offered in a parish, and a 
posttest was administered approximately eleven weeks later 
at the completion of the class period. The instrument used 
in the pretest/posttest was self constructed and consisted 
of 44 multiple-response items. The instrument was validated 
by a panel of experts and a field test established a 
reliability coefficient of .773 for the instrument. The 
instrument attempted to measure attitudinal change in the 
parents enrolled in both methods of instruction.
Pretests and posttests were administered to the 
children of the parents enrolled in both methods of 
instruction. The Cognitive and Perceptual Skills Test was
utilized in measuring skills taught the child by the parent 
through the learning activities described in class sessions 
or content materials. This instrument was developed and 
validated by University of Missouri researchers. Pretests 
were administered one week prior to classes being offered 
and posttests were administered one week after the last 
class session.
An analysis of covariance was used to determine 
whether a lesB structured method of instruction was as 
effective as a highly structured method of instruction in 
teaching parent-child interaction skills. The results were 
as follows:
1. There was a significant difference in test 
scores of the children favoring the highly 
structured method of instruction at the .01 
level when pretest scores were used as the 
covariate.
2. There was no significant difference in the 
attitudinal change of the parents in either 
method of instruction at the .05 level when 
pretest scores were used as the covariate.
Research results indicate that method of instruction 
was a significant factor in teaching parents interaction 
skills with their preschool aged children. A highly struc­
tured method of instruction was more effective in teaching 






Educators have constantly searched for methods of 
instruction that will result in increased knowledge by par­
ents of young children. Increasing parent-child interaction 
skills remains a prime factor in education. Within the past 
20 years these skills have been linked to gains in a child's 
developmental ability and achievements. The method by which 
instruction has been provided to parents on increasing inter­
actions with their preschool-aged child remains a continued 
interest of educators in the Louisiana Cooperative Extension 
Service. This was the problem.
Purpose of the Study
The purpose of this study was to compare the effec­
tiveness of two instructions methods designed to promote a 
mother's interaction with her child. The following null 
hypotheses were formulated to guide the study:
1. There were no significant differences between 
the scores on tests of cognitive and perceptual 
ability of children whose parents enrolled in 
less structured classes as compared to children 
of parents enrolled in highly structured classes.
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2. There were no significant differences in the 
attitudinal change of the parents enrolled in 
less structured classes as compared to the 
parents enrolled in highly structured classes.
Significance of the Study
The study provided knowledge on the effectiveness of 
a new, less structured method of instruction with Parent- 
Child Interaction Program materials. The original, highly 
structured method was used widely in counties in States 
outside of Louisiana, however, the equipment required for 
conducting the program was cumbersome and difficult to 
operate.
The less structured program was deemed more accept­
able as a method of instruction by Extension Home Economists 
throughout Louisiana. The use of the new program permitted 
greater participation by parents of young children, and 
helped parents increase their skills in interacting with 
their children.
An additional significant aspect of the study was 
that it tested a less structured, self-instructional method 
in conveying information to parents of young children. The 
implications for further program development that utilized 
less structured or self-instructional materials for parents 
with limited contact with Extension Home Economists were 
significant. These audiences included working mothers, 
fathers as well as mothers and teen-age parents.
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Rationale for the Study
The Home Economics program within the Cooperative 
Extension Service was established to provide individuals 
with education and inspiration. It was recommended in 1908 
that each state college be empowered to organize a complete 
Department of College Extension to serve three functions.
They were: (1) to conduct research, (2) to educate stu­
dents, and (3) to distribute information to those who were 
unable to attend college.
In 1914, Congress adopted the Smith-Lever Act that 
created the Cooperative Agricultural Extension Service. The 
purpose of the Cooperative Extension Service was to diffuse 
among the people of the United States useful and practical 
information on subjects related to agriculture and home 
economics. The purpose of the legislation was to extend to 
the rural population a system of itinerant teaching in 
social, economic and financial activities. It was suggested 
that at leaBt one trained demonstrator or itinerant teacher 
be allowed for each agricultural county to provide leader­
ship and direction to programs developed for the rural 
populace.
In 1982, there were 59 Extension Home Economists in 
Louisiana that conducted programs for adults relating to 
family life, nutrition, home management, health, safety, 
house furnishings, energy conservation, clothing and food 
preparation. Approximately 19,151 adults were members of 
organized Extension Homemaker Clubs. Meetings were conducted
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on a monthly basis and an Extension Home Economist planned 
and/or conducted an educational program on a topic of 
interest to the members.
The Extension Home Economist was involved in 
organizing programs of special interest to parish audiences. 
Through workshops, meetings and informal classes, educa­
tional information was offered to a diverse group of 
individuals from both rural and urban backgrounds. College 
students, homemakers, teen-agers and others benefited from 
the expertise of the Extension Home Economist.
Programs in family life, child development and 
parenting education were recent additions to the Louisiana 
Cooperative Extension Service's educational endeavors.
During the past ten years different programs offered and 
conducted by Extension Home Economists included such topics 
as exploring careers, building communications skills, 
guiding children's behaviors, understanding human develop­
ment and preparing for marriage.
The Extension Home Economist planned and conducted a 
variety of programs dealing with diverse subjects. Time 
commitment to the various areas of home economics was 
frequently influenced by particular interests and skills.
It was not uncommon for the area of family and child 
development to be displaced by workshops or meetings which 
dealt with areas of foods, nutrition and clothing.
Extension Home Economists, who expressed an interest 
in programming involving family and child development,
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pursued the subject area. In past years, many programs in 
this field of interest were planned and offered on four to 
six occasions each year. Planning for these programs 
included using exhibits, slide or filmstrip programs, demon­
stration kits, publications and mimeographed reference 
materials.
One particular program that required the use of the 
video-cassette recorder and a television set received con­
siderable attention in family life education. The Parent- 
Child Interaction Program was introduced to Louisiana 
Extension Home Economists in 1979 as one educational method 
for helping parents interact with their preschool aged chil­
dren. It involved a series of nine classes and toys which 
were distributed to the parent participants on a weekly 
basis. This highly structured program was successful in 
teaching interaction skills to parents in 19 states other 
than Louisiana.
The video-cassette recorder was used infrequently in 
audio-visual presentations in Louisiana. It required the 
presence of a television set for the playback of programs. 
The recorder unit was available in each of the nine 
Extension districts. The equipment was heavy and cumbersome 
and proved unpopular with Extension Home Economists.
Delimitations of the Study
The study was conducted in six parishes in 
Louisiana. They were: Ouachita, Plaquemines, Ascension,
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Livingston, Pointe Coupee and Lafourche. All subjects in 
the study were volunteers recruited for Parent-Child Inter­
action classes by the Extension Home Economist in each 
parish. Methods of recruitment included written notices in 
newspapers, radio announcements, placement of brochures in 
public buildings and verbal announcements at Extension 
sponsored meetings and workshops.
The study was limited to mothers of children three- 
through five-years of age who had reading skills. Since 
written materials were of importance in understanding and 
utilizing the toys in weekly activities with children, the 
ability to read was necessary.
The study made no attempt to determine reading 
levels of mothers who enrolled in Parent-Child Interaction 
classes offered in the six parishes.
Limitations of the Study
Because of the nature of recruitment of the mothers 
for this study, randomization of classes was not possible.
An analysis of covariance was used to statistically equate 
the highly structured and the less structured classes.
A second limitation existed in the Extension Home 
Economist variable. Differences undoubtedly existed in the 
training, experience and interest of the Extension educator 
who administered the nine-week class within each parish.
Definition of Terms
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The following terms were defined and used in this
study:
Extension Home Economist. This term defined an 
adult who was employed by the Louisiana Cooperative 
Extension Service to provide leadership in programs for 
adults in each of the parishes in the state.
Interaction. This word referred to the physical and 
verbal methods of communication used by parents when in the 
presence of their children.
Less Structured (Informal) Method of Instruction.
The less structured method of instruction referred to an 
approach that required parents to read written materials in 
order to gain information on the purpose and use of toys for 
a particular time period. The teacher served as a resource 
person and assisted in answering questions about the activi­
ties described in each of the publications. No weekly 
classes were included in this instructional approach, al­
though parents were required to check out toys on a specific 
day each week.
Parent-Child Interaction Program. The Parent-Child 
Interaction Program was an educational program that involved 
parents and their three- and four-year-old children. It was 
a highly structured program that utilized toys in helping 
parents to realize their importance in assisting their chil­
dren to learn basic cognitive skills.
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Preschool. This term included a period prior to a 
young child entering an elementary school setting.
Preschool Child. A young child was defined as a 
child less than six years of age.
Self-Instructional. The self-instructional process 
implied that parents read printed materials and developed an 
understanding for the use of different activities and 
selected toys in developing cognitive skills within their 
young children. The parents were self-instructed as to the 
use of program materials.
Structured (Formal) Method of Instruction. The 
structured method of instruction referred to an approach 
that required parents to attend a weekly class, view video­
cassette programs and participate in discussions and demon­
strations on the use of toys with young children. The 
teacher guided the parents through activities and discus­
sions during the class sessions.
Young Child/Young Children. This term referred to a 
child who was less than six-years of age.
Procedure
A pretest-posttest design was selected to test two 
methods of instruction for this study. Six groups were 
involved in instruction in six different parishes. All 
teachers were Extension Home Economists who were randomly 
selected and received detailed instruction on conducting 
classes according to a prescribed format for each of the two
9
instructional approaches being compared. Six groups were 
involved in instruction in six different parishes. Subjects 
in each group were volunteers and were the female parent 
within families.
The first method of instruction involved a highly 
structured approach in teaching parents ways to interact 
with their preschool aged children. A second method of 
instruction, less structured and more self instructional, 
but utilizing the same content materials, was offered to a 
second group of parents. Each method of instruction 
involved nine-week sessions with the subjects.
Pretests were administered to both the subjects and 
their children one week prior to the classes being offered 
in a parish. Posttests were administered to the subjects 
and their children approximately eleven weeks later at the 
completion of the class period. The instrument used with 
the subjects was developed and validated by the researcher 
and measured attitudinal change. The instrument used with 
the children was developed and validated by University of 
Missouri researchers and measured changes in cognitive 
skills.
An analysis of covariance was used as the statis­
tical procedure in analyzing data. In using this procedure, 
adjustments of the posttest scores were made to allow for 
initial differences among groups.
CHAPTER II
REVIEW OP RELATED LITERATURE
White (1976) and Schaefer (1972) have maintained 
that the family is the child's first educational system, and 
thus, should he given assistance in becoming the best 
educators possible for its children. Brofenbrenner (1975) 
supported this thesis maintaining that without family 
involvement, intervention programs achieved little success 
in fostering and sustaining a child's development.
Since the mid-1960's, many preschool intervention 
programs have been designed to offset the negative influence 
of poverty on intellectual development (Blossom, 1975)*
Much of the research on early family education programs has 
progressed from efforts that have attempted to educate the 
child through child-centered programs to programs that 
strengthened the family's contribution to the education of 
the child through parent-centered programs. The greater 
long term effectiveness of parent-centered programs as 
compared with child-centered programs has resulted in the 
utilization of parent education and parent involvement 
strategies in numerous research efforts (Schaefer, 1978; 
Stevens, 1978; Blossom, 1977).
In order to understand the overall goals in pro­
graming for parents of young children, it was necessary to
10
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be aware of possible program outcomes and methods that 
proved effective in reaching these outcomes. To discuss 
these points adequately this chapter was divided into four 
sections. They were: (1) the value of parent interaction,
(2) factors contributing to child achievement, (3) parent 
education programs utilizing toys, and (4) methods of parent 
education.
The Value of Parent Interaction
Increasing evidence has linked parent interaction in 
a young child's education and academic motivation (Honig,
1972) as well as increased cognitive and intellectual 
functioning (Gilmer, Miller, Gray, 1970; Goodson and Hess, 
1975; Grantham-McGregor and Desai, 1975)* Bloom (1964) 
reported similar results when he noted the close relation­
ship between parent involvement and the child's increased 
language development, problem solving abilities and intel­
ligence.
Honig (1980) examined research on the academic 
differences of children entering public schools and day care 
centers and noted that there existed a very different 
interactional and instructional history between parents and 
children. These interactional and instructional differences 
were labeled status variables and process variables. Status 
variables, such as parental income or educational level, 
were difficult to change. Process variables, Buch as the 
kinds of family interactions with preschoolers that
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encouraged children's developmental achievements and social 
skills with peers and adults, were important predictors of 
later child functioning. Schaefer (1972) reviewed a variety 
of longitudinal and cross-sectional studies of parenting and 
concluded that family process was more highly related to 
intelligence and achievement than were social class or 
school quality variables.
Gordon (1977) noted that there were many indica­
tions, across culture, of common family variables that 
influenced achievement. They were concerned with whether:
(1) parents saw themselves as teachers of their children;
(2) they talked with them, not at them; (3) they took them 
to the libraries or the museums or the parks; (4) they sat 
around the dinner table and shared and planned; (5) they 
listened; (6) they displayed a child's work on the refrig­
erator or the wall; (7) they themselves read and talked 
about what they read. Further to be noted were such 
variables as communication processes, values, sense of 
family and family pride, self-concept and sense of potency 
of the family members, which also influenced the child's 
development in a positive direction.
Research focused on parent involvement with pre­
school aged children noted changes in the attitudes of 
mothers involved in these programs. The most clearly 
desirable changes were made by parents who were offered the 
opportunity for maximum participation (Radin, 1971)* It was 
discovered that the parent involvement component in Head
Start resulted in parent's becoming more aware of their 
strengths and values and increasing their problem solving 
skills, leadership skills and interpersonal skills (Goodwin,
1973)* More recently, Bronfenbrenner (1979) supported the 
concept that the participation of the mother in preschool 
experiences affected not only the intellectual development 
of the child but also the mother's own self concept and 
development. Researchers have suggested that the mother's 
positive self concept was directly linked to the child's 
opinion of himself as well as his language development 
(Strom, 1974)*
In several parent-centered intervention programs, it 
was found that participating mothers were more likely to use 
elaborate complex language (Barbrack and Horton, 1970).
They were also more likely to develop verbal skills 
(Lasater, Briggs, Malone, Gilliom and Weisberg, 1975)» as 
well as to demonstrate greater awareness of the characteris­
tics of their child, greater responsiveness, greater ability 
to understand a child's behavior and greater willingness to 
engage in reciprocal, cooperative play (Andrews, Blumenthal, 
Bache, and Wiener, 1975; Gordon and Guinagh, 1974; Kogan and 
Gordon, 1975)* Likewise, a parent's skill in developing an 
optimal home environment improved as parents provided more 
appropriate play activities and play materials for their 
child's daily use (Andrews, 1975; Gordon and Guinagh, 1974; 
Leler, Johnson, Kahn, Hines and Torres, 1975).
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Factors Contributing to Child Achievement
Literature has indicated that a major source of a 
child's pattern of achievement and motives for achievement 
was directly related to the relationship that existed 
between the child and his family, and the child and his 
mother. Therefore, it was important to consider the specif­
ics within the family and the home that were contributing 
factors. Boger (1978) noted that parents as teachers were 
making investments in children through the time spent with 
them. This investment in human resource development 
occcurred both deliberately and incidentally. Much of the 
education that occurred in the family was informal and 
appeared as a by-product of other activities. Within the 
context of the home, the development of family members 
occurred through the informal transactions of family members 
with one another and with the materials in the home.
Learning was achieved largely through imitation, identi­
fication and internalization of ways of behaving. This 
learning was imbedded in everyday activities, and it was 
often unconscious and unrecognized.
Gordon, Greenwood, Ware and Olmsted (1974) cited as 
important to child performance the amount of direct instruc- 
tion in which parent and child engaged, parent's educational 
aspirations, the frequency of language interaction, and the 
intellectual stimulation parents provided. Books, magazines 
and toys were among the most important cognitive variables. 
Contributing emotional factors mentioned were parent's
15
belief in internal versus external control of the 
environment, willingness to devote time to their children, 
the parent's emotional security and self esteem, impul- 
sivity, attitudes toward school and patterns of work. These 
factors appeared in all homes, regardless of social class or 
ethnic group. Bradley and Caldwell (1976) found that a 
mother's involvement with her child, provision of appro­
priate play materials and the mother's emotional and verbal 
responsiveness correlated highly with intelligence test 
scores at 24 and 54 months.
A study by Moore (1968) of 76 London, England, 
children from six months to eight years of age showed that 
early observations of parent behavior was predictive of the 
child's later intelligence and reading skills. Two of the 
early ratings which proved predictive up to eight years of 
age concerned the kinds of stimuli offered to the child:
(1) the toys, books and experiences available, and (2) the 
example and direct encouragement to speak. The early 
ratings of the home predicted ability at eight years of age 
better than at intervening ages. In addition, it was noted 
that even with controlling for socio-economic status of the 
parents, sizeable correlations were found between early 
ratings of parent behavior and the child's development.
Parent Education Programs Utilizing Toys
An evaluation of parent education models found that 
successful programs centered on the parent interacting with
16
the child in a specific activity such as playing a game 
(Bronfenbrenner, 1974)* Parent education programs that have 
utilized toys as a means for teaching skills and encouraging 
verbal interaction have varied in their scope and time 
commitment by parents. Nimnicht and Brown (1972) used toys 
in helping parents to provide educational experiences for 
their preschool children at the Far West Laboratory for 
Educational Research and Development. The parents were 
involved in eight two-hour sessions which met once each 
week. Child development topics were discussed, and a new 
toy was introduced at each meeting. Parents used each toy 
as instructed for one week in their home. The program 
results indicated that the toy used increased a child's 
problem-solving abilities and promoted verbal fluency as 
well as developed specific skills in understanding basic 
concepts such as color, space, size and identity.
Stevens (1975) reported that an 11-week program of 
small group parent meetings that included toy/book demon­
strating and lending produced significant gains in intelli­
gence scores for children of project participants. He noted 
that the program would have been even more effective had the 
parent consultants provided feedback to the parents on his 
or her interaction with a child in the home.
Coleman, Ganong and Brown (1981b), in a study 
involving 120 families in Missouri, found that parents 
enrolled in a Parent-Child Interaction Program were success­
ful in teaching their children specific perceptual and
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cognitive skills. Toys were used by parents for instructing 
their three- and four-year-old children. Videotapes, guide- 
sheets, role-playing and group discussion were utilized in 
eight weekly meetings to enhance the parent's ability in 
teaching skills to their young children. The encouragement 
of verbal interaction between parent and child was a key 
component in the success of this program.
Home visitation programs have been successful in 
utilizing toys as a means for parents to develop skills in 
teaching and interacting with their preschool children. As 
an early pioneer in the home visitation approach, Dr. Ira 
Gordon (1970) developed the Parent Education Program. This 
program provided low income mothers with concrete specific 
activities which were used in teaching cognitive and lan­
guage skills to their preschool children. A parent educator 
visited each mother weekly for a two-hour session during 
which simple toy-making skills were taught through demon­
stration and the importance of language use was stressed.
The toys and materials provided examples for words that were 
used with preschoolers. The results of this program 
revealed that program children out-scored control children 
on the Griffith Mental Development Scale as well as 
specially prepared series materials. Observations in the 
home gave indications of language and cognitive gains as 
well as of enlarged self-confidence of the mothers.
Rubin (1980) followed the parent education programs 
of Gordon from 1966 to 1978 and noted that home visitation,
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parent involvement and home learning activities were basic 
components of each of his six projects. These were: Parent
Education Project; Early Child Stimulation Through Parent 
Education Project; Home Learning Center Project; Instruc­
tional Strategies Infant Stimulation Project; Parent 
Education Head Start Planned Variation Program; Parent 
Education Follow Through Program. The home learning activi­
ties (HLA) were designed for the parent and child to perform 
together utilizing materials found in the home. In each of 
the six Gordon projects, evidences of success were reported 
for parents and children.
The Parent Education Follow Through Program (Rubin, 
1979) targeted the home environment as having the greatest 
influence upon the development of children. Major features 
of the program included comprehensive social, psychological 
and medical services for participating families; home visi­
tors, labelled as parent educators, who visited parents in 
their homes and worked in the classrooms with the parents' 
children; home learning activities, which were developed by 
parents and staff at various sites and brought into the home 
by the parent educator; and parent committees and meetings 
organized to facilitate increased parental involvement in 
the educational development of their children. The home 
learning activities included toys, games and household tasks 
such as food preparation, washing dishes and sorting 
clothes. All home activities placed emphasis upon parental 
teaching behaviors and the home environment. Over a period
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of five years, results indicated that children of program 
participants made and sustained gains in cognitive skills 
and achievement levels. A second area of positive impact 
related to the parent's increased use of desirable teaching 
behaviors and improved parent child interaction. A third 
area of effectiveness was vertical diffusion whereby members 
of the family other than the target child were affected and 
showed positive effects on school readiness tests for 
siblings of program children.
Strom (1974) involved 70 mothers in Toy Talk, a 
program which used toys as the medium for adult-child 
conversation. Mothers were instructed on procedures to use 
with the prewritten units as a focus for learning. The 
program began with the child's choice of a play theme. The 
parent then administered a vocabulary pretest, which was 
followed by play. During play the adult introduced varia­
tions of the theme and emphasized unknown vocabulary.
Later, children's books were used to reinforce and explore 
the theme. Finally, the parent gave the child a vocabulary 
poBttest. After eight weeks of training at home it was 
found that significant gains were made in the mother's self- 
concept as a teacher and her knowledge of the teaching- 
learning process. In addition, Toy Talk resulted in sig­
nificant changes in the children's self-concept as a learner 
as well as significant gains in word recognition, under­
standing and elaboration.
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The Mother-Child Home Program (Rosenfeld, 1978) used 
home visits to encourage mothers to stimulate their chil­
dren's intellectual development through verbal interaction 
involving two dozen specifically chosen toys and books 
called Verbal Interaction Stimulus Materials (VISM). The 
trained toy demonstrator encouraged mothers to use each toy 
and book to stimulate child language and extend conver­
sations within the family. Home visits were made twice 
weekly during the school year for a period of two years. 
Results of this program indicated that children who partici­
pated were superior in reading and arithmetic achievement, 
in social-emotional competence and in intelligence scores.
Methods of Parent Education
Methods of educating parents in order to achieve 
desired changes in children were explored. Bronfenbrenner 
(1974) reviewed different methods of parent education and 
concluded that the widespread traditional forms of parent 
education involving courses, dissemination of information 
and counseling addressed solely toward parents produced no 
evidence of the effectiveness of these approaches.
A study by Nay (1975) tested four different instruc­
tional methods in teaching 77 mothers of young children 
time-out procedures. They were: (1) written presentation;
(2) lecture presentation; (5) videotaped modeling presenta­
tion; and (4) modeling coupled with roleplaying. In addi­
tion, a no treatment control group was employed. Following
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treatment, no significant differences were found between the 
four instructional techniques when questionnaire assess­
ments for knowledge of time-out were evaluated; however, all 
instructional techniques were superior to no treatment. 
Assessment of the mother's ability to apply time-out to a 
child in a simulated situation indicated modeling coupled 
with role-playing was superior to either written presenta­
tion or lecture but not to modeling alone.
Webster-Stratton (1981a) utilized a videotape 
modeling group discussion program designed to teach parents 
ways of interacting and communicating with their children 
and in handling their children's behavior problems. Thirty- 
five mothers and their three- to five-year-old children 
participated in this study. Four weekly, two-hour videotape 
modeling discussion sessions were used which featured parent 
models who were nurturant, playful and sensitive to the 
individuality of their children as well as parent models who 
were rigid, controlling and concrete with their children.
At the completion of the program, four behavior variables 
changed significantly among the mothers. They were: (1)
lead-taking behaviors decreased; (2) nonacceptance behaviors 
decreased; (3) dominance behaviors decreased; and (4) posi­
tive affect behavior increased. Webster-Stratton (1981b)
\
reported that six-weeks later, a post-treatment assessment 
indicated that the changes in the mother's behavior were 
maintained, and that the program seemed to have bolstered 
the self esteem of the parents.
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Klock (1972) developed and tested a microtraining 
program to enhance empathic communication "by parents of 
young children. This ten-hour program was highly structured 
and included reading materials, video models of specific 
"behaviors, role-play exercises and home practice. A com­
parative group used reading materials and group discussion 
designed to meet the same goal. Both groups showed signifi­
cant gain in knowledge of the principles of empathic 
communication; however, the microteaching group did not 
report significant gain over the discussion group. The 
groups reported similar amounts of learnings and similar 
proportions of transference to parent-child interaction.
Zuckerman (1978) compared two instructional 
approaches, lecture-discussion and lecture-discussion with 
the addition of self-instructional material, in Adlerian 
Parent-Study Groups. No significant differences were found 
"between the groups in three areas studied: (1 ) parental
child-rearing attitudes, (2) the acquisition and retention 
of cognitive child-rearing principles, and (3) the applica­
tion of democratic child-rearing principles. A study by 
Matsen and Ollendick (1977) found that mothers who received 
instruction and supervision in addition to reading material 
were more effective in toilet-training their 20 to 26 month- 
old children then were mothers who received only reading 
material. The supervision took place in the home setting 
and during the actual toilet-training sessions.
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O'Dell, Mahoney, Horton and Turner (1979) investi­
gated the effectiveness of five training models designed to 
teach skills for administering time-out to children. Sixty 
parents were assigned to one of six groups: no-treatment
control, training via a written manual, training via a film, 
training via a film plus a brief individual checkout of 
reading material, individual training via modeling and 
rehearsal and brief individual training via modeling and 
rehearsal. Ho differences between models were found in 
parents' attitude responses toward their training approach. 
Measures of parents' actual skills attained showed all 
models were significantly more effective than no treatment.
A film plus brief individual checkout was superior to all 
other models followed by a film alone. The models using a 
written manual or individual modeling and rehearsal were all 
significantly less effective than the film plus checkout and 
equally effective to one another.
An effective method of instruction for parent educa­
tion involved modeling behaviors learned through video-taped 
segments, live instruction or role play situations.
However, only a limited effort was made to combine this 
instructional method for parents with the use of toys as a 
vehicle by which parents could influence their young child's 
cognitive skills. Nimnicht and Brown (1972) reported on a 
program using filmstrip instruction and toy lending as a 
method of educational intervention. The Parent/Child Toy 
Lending Library was a result of a project undertaken to
develop a program with modest resource requirements to serve 
families above the level of Head Start eligibility. This 
eight-week program instructed parents on the educational use 
of toys in the home. A Responsive Environment Test, 
developed specifically for the program, contained 13 sub­
tests which included color matching, color naming, color 
identification, shape matching, letter recognition, numeri­
cal concepts, problem-solving, verbal communication and 
verbal comprehension. Pretest and posttest scores indicated 
significant gains were made by the children in most areas of 
the subtests. A significant improvement was noted in use of 
language. Limiting factors of experimental design 
restricted the ability to generalize from the findings of 
this study. They were: (1) no attempt was made to
randomize the sample; (2) there was no control group; (3) 
testing was in two different geographical locations; (4) 31 
children were pretested but only 19 were posttested; and,
(5) many subjective comments of the parents were used in 
describing program gains.
Coleman, Ganong and Brown (1981a) reported on the 
Parent-Child Interaction Program (PCI) which combined the 
instructional components of toys, videotapes, guidesheets 
and role play in an attempt to enhance the mother's ability 
to teach her young children specific cognitive and percep­
tual skills. One hundred twenty children and their mothers 
served as subjects. Children were randomly assigned to 
control groups or treatment groups. In the treatment groups
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mothers met for one hour per week for nine weeks. At each 
class meeting the mothers viewed a videotape explaining the 
use of the toy for the week, received a guidesheet, 
roleplayed the learning episodes from the videotape and 
guidesheet, shared insights and asked questions. Group 
facilitators were trained parent educators. One week prior 
to the first class meeting, both experimental and control 
group children were pretested with the Cognitive and 
Perceptual Skills Test (CAPS), a 65-item performance measure 
consisting of 13 subtests designed to assess skills taught 
by parents. Both groups were posttested within one week 
following completion of the program. Results indicated that 
children of mothers enrolled in the PCI program had signifi­
cantly higher mean gain scores than control group children. 
Experimental group children had mean gains of 10-305 points, 
whereas the control group had a mean gain of only 4*183 
points.
Summary
The following significant items summarize the 
research conducted in terms of the four sections reveiwed:
1. Parent interaction in a young child's education 
resulted in the child's increased academic suc­
cess, increased self esteem and increased 
language development.
2. A major source of a child's pattern of achieve­
ment and motives for achievement was directly
related to the relationship that existed between 
the child and his mother.
Successful parent education programs centered on 
the parent interacting with the child in a 
specific activity.
An effective method of instruction for parent 
education involved modeling behaviors learned 
through video taped segments, live instruction 
or role played situations.
CHAPTER III
PROCEDURES USED IN THE STUDY
Two methods of instruction were tested through a 
pretest-posttest design selected for this study. Six groups 
were involved in instruction in six different parishes. Two 
groups were involved in a highly structured method of 
instruction (N=20), and four groups were involved in a less 
structured method of instruction (N=25)* Gains in cognitive 
and perceptual abilities of the children were measured by 
the Cognitive and Perceptual Skills Test. Changes in 
parental attitudes were measured by a self developed and 
validated instrument.
Selection of the Population
This study was conducted in the Louisiana parishes: 
Ascension, Lafourche, Livingston, Plaquemines, Pointe Coupee 
and Ouachita. All teachers were Extension Home Economists 
who had masters degrees in either Home Economics Education 
or Extension Education with a minor in Home Economics. 
TeacherB were randomly selected and received detailed 
instruction on conducting classes according to a prescribed 
format for each of the two instructional approaches being 
compared.
Subjects recruited for the Parent-Child Interaction 
Classes were volunteers recruited by the teachers in each of
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their respective parishes. Active recruiting was conducted 
in each parish via mass media (television, radio, news­
letters, or newspapers) and personal contacts. All appli­
cants were accepted. The subjects were the female parents 
within families. The female parent's ability to read 
printed material was a requirement for program participa­
tion.
The study was implemented during a two-year period 
beginning in the summer of 1980 and ending in the summer of 
1982. To be included in the study, it was necessary for 
participants to have scheduled and completed the pretest and 
posttest phases of the study.
Description of Treatment
A highly structured nine-week class, designed by the 
University of Missouri Cooperative Extension Service, was 
provided to parents of three- and four-year-old children. 
Nine toys were designed for use by mothers in teaching their 
children concepts such as color, size, shape and spatial 
relationship. At the same time, mothers were given the 
opportunity to share and learn effective ways of working and 
playing with their children. Pretest and posttests were 
administered by teachers to the parents (see Appendix A), 
and pretests and posttests, developed and validated by 
University of Missouri researchers were administered by 
teachers to the children. (See Appendix B.) The test for 
the parents was self-developed and was validated by a panel
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of experts who were familiar with the University of Missouri 
Program.
A prescribed format was utilized in each of the nine 
classes. (See Appendix C.) Each one-hour session included 
the viewing of a video-cassette program which demonstrated 
ways parents used selected toyB to encourage their young 
children to learn cognitive skills. A discussion and demon­
stration was included in the class sessions. Parents 
received publications (see Appendix D) during the class 
session which described activities and purposes for each of 
the toys utilized in the program.
A second class, less structured and more self 
instructional, that utilized the same content materials was 
offered for nine weeks to a second group of parents. This 
second group of parents neither viewed the video-cassette 
program, nor met in group sessions. However, participants 
did receive publications that described purposes and activi­
ties for each toy in teaching young children cognitive 
skills. Letters accompanied each publication which briefly 
described the major focus of learning for the week. (See 
Appendix E.)
The same pretests and posttests administered to the 
first group of parents were administered by teachers to the 
second group of parents. Likewise, the pretests and post­
tests administered to both groups of children were 
identical. In Table 1 was presented a visual representation 
of the tests administered to both groups of parents and
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children. The instructional method was the major difference 
in the approaches studied.
Table 1
Tests Administered to Both Instructional Groups 
of Parents and Children
Method 1 Method 2
(structured or formal) (unstructured or less formal)
Parents T2 Parents Tg
2̂ Children T^ T^ Children
T1 represents the pretest administered to the 
parents.
2̂ represents the posttest administered to the parents.
3̂ represents the pretest administered to the children.
4̂ represents the posttest administered to the children.
Prior to the pretesting period, teachers involved in 
the Btudy were provided with procedures to be followed 
during the testing and administration of the class sessions. 
(See Appendix C.) These were read by the participating 
teachers and discussed to clarify and answer any questions 
regarding procedures. Testing procedures were demonstrated 
and discussed with each teacher. Except for the method of 
instruction, the same content materials were utilized in 
each class offered to parents. Pretests were administered 
by the teachers approximately one week prior to the first
class session, and posttests were administered within one 
week after the final class session met.
Both the pretests and posttests were scored by the 
teachers. The raw scores on both tests were the basis of 
the data reported in this study.
Instrumentation
Two instruments were utilized in measuring changes 
in the children and the adults in this study. The Cognitive 
and Perceptual Skills Test, developed and validated by 
University of Missouri researchers, was administered as a 
pretest and posttest to all children involved in the study. 
The Parent Survey, a self-designed and validated instrument, 
was administered as a pretest and posttest to the parents 
involved in the study. The length of time between the 
pretest and posttest, about ten weeks, permitted the same 
test to be administered on both occasions.
Cognitive and Perceptual 
Skills Test (CAPSJ
The CAPS Test was developed for the assessment of 
selected cognitive and perceptual skill development in 
children whose mothers had participated in the Parent-Child 
Interaction Program. The CAPS test was designed to deter­
mine the skills taught the child by the mother through the 
learning activities described in class sessions or content 
materials. There were a total of 63 items in the test.
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Parent Survey
In preparing the instrument to he used with parents 
in this study, professionals in the field were consulted.
In addition, content material from the Parent-Child Interac­
tion Program was included. Test items were selected which 
would evaluate attitudinal change in the parents. Guidance 
in selection of items was provided by Peggy Draughn, 
Associate Professor of Child and Family Development, 
Louisiana State University.
The researcher constructed the instrument consisting 
of 44 statements which measured 14 different attitudes that 
the Parent-Child Interaction Program influenced. (See 
Appendix F.) A panel of experts was selected for the 
validation of the instrument. (See Appendix G.)
The instrument was field tested in order to estab­
lish a reliability coefficient. Using the results from the 
field test and the Kuder-Richardson formula 21 , a reli­
ability coefficient of .773 was established for the instru­
ment .
Statistical Procedures
Since the groups in the study were not equated on a 
one-to-one basis, an analysis of covariance was used as the 
statistical procedure in analyzing data. In using this 
procedure, adjustments of the posttest scores were made to 
allow for initial differences. The dependent variable was
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the posttest score, and the independent variable was the 
method of instruction.
CHAPTER IV
PRESENTATION AND ANALYSIS OP DATA
The purpose of this chapter was to present and 
analyze data that were obtained from the administrations of 
the Parent Survey and the Cognitive and Perceptual Skills 
Test. The Parent Survey was validated by a panel of experts 
and field tested to establish a reliability coefficient of 
•773 for the instrument. The Cognitive and Perceptual 
Skills Test was developed and validated by researchers at 
the University of Missouri.
Each instrument was administered as a pretest to 
both groups the week prior to the classes being offered. 
After completing the nine-week Parent-Child Interaction 
classes, the instruments were administered to both groups as 
a posttest. The time between the administration of the 
pretest and the posttest was approximately eleven weeks.
Both the pretests and po3ttests were scored by the 
teachers and rechecked by the researcher. Only those 
parents and children who completed the pretest and the 
postteBt were included in the study. The frequency distri­
butions of the scores for the children and for the adults 
were presented in Tables 2 and 4. The difference in the 
number of children and the number of adults in the study was 
due to six families having multiple children in the three- 
to five-year age group, four families had twins and two
34
35
families had two children each within the age grouping. The 
Group I category included participants in the highly struc­
tured method of instruction while Group II included partici­
pants in the less structured method of instruction.
Table 2
Frequency Distribution of Children's Scores for the 






71 - 80 1 3 0 2
61 - 70 6 11 4 2
51 - 60 3 5 0 9
41 - 50 4 2 5 6
31 - 40 4 1 6 4
21 - 30 2 0 8 5
11 - 20 1 0 4 1
1 - 10 1 0 2 0
N = 22 22 29 29
J = 46. 00 60.64 33. 62 47
The means of the children's scores for the Cognit:
and Perceptual Skills Test were computed for Group I and 
Group II. The means of the children's scores were tabulated 
and appeared in frequency distribution form in Table 2. As 
shown in Table 2, the mean pretest score for Group I was
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46.00 while the mean pretest score for Group II was 33*62. 
The mean posttest score for Group I was 60.64 and the mean 
posttest score for Group II was 47*86.
The pretest scores were used as a covariate since it 
was not possible to equate the groups according to their 
initial ability and skills in cognitive areas. The use of 
the analysis of covariance permitted statistically equating 
of the groups with regard to the pretest scores from the 
Cognitive and Perceptual Skills Test. The analysis of 
covariance using pretest scores as the covariate yielded an 
F-ratio of 8*20. In Table 3 were illustrated the results 
from the computations. An F-ratio of 8.20 was significant 
at the .01 level of confidence with 1/48 degrees of freedom. 
Therefore, Null Hypothesis 1 was rejected. These results 
indicated that a significant difference did exist in the 
cognitive change made by the children of parents enrolled in 
less structured classes as compared with children of parents 
enrolled in highly structured classes.
The means of the pretest and the posttest scores for 
the Parent Survey were computed and reported in frequency 
distribution form in Table 4* As shown, the mean pretest 
score of Group I was 75*00 while the mean pretest score of 
Group II was 70.92. The mean posttest score of Group I was 
73*571 the mean post test score of Group II was 73*80.
Since the groups were not equated initially with 
respect to knowledge of interaction skills, an analysis of 
covariance was used to examine the difference between
Table 3
Analysis of Covariance of the Posttest Scores of the 
Cognitive and Perceptual Skills Test (CAPS)
Source of Variation df SSX SSy sj<y SSy.x MSy.x(Vy.x) SDy,x
Among Means 1 1917-1 2041-4 1978.2 280.4 280.4
Within Groups 48 15782.8 7844-5 9895-5 1640.5 34.18 5-85
Total
F = 8.20
49 17699-9 9885-9 11873-7 1920.9
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adjusted means of the two groups. As indicated in Table 5, 
the analysis of covariance using pretest scores as the 
covariate yielded an F-ratio of -073* For 1/42 degrees of 
freedom, an F-ratio of .073 was not significant at the .05 
level of confidence. Therefore, Null Hypothesis 2 was 
accepted. These results indicate that no significant dif­
ference was noted in the attitudinal change of the parents 
enrolled in the less structured classes as compared with the 
attitudinal change of the parents enrolled in the highly 
structured classes.
Table 4
Frequency Distribution of Parent Survey Scores
Group I Group II
Score Intervals Pretest Posttest Pretest Posttest
over 91 1 0 0 0
81 - 90 0 0 0 0
71 - 80 15 17 16 20
61 - 70 3 2 8 5
51 - 60 1 1 0 0
41 - 50 0 0 0 0
. 3 1 - 4 0 0 0 1 0
N = 20 20 25 25
X = 75-00 73-57 70.92 73-80
Table 5
Analysis of Covariance of the Posttest Scores 
of the Parent Survey
Source of Variation df SSX SSy sxy SSy .x MSy.x(Vy.x) SDy.x
Among Means 1 185•16 0.0 0.0 1.48 1.48
Within Groups 42 401 5•64 881 .2 367.6 847-55 20.18 4*49
Total
F = .073
43 4200.80 881 .2 367.6 849.03
VO
CHAPTER V
SUMMARY, CONCLUSIONS, IMPLICATIONS 
AND RECOMMENDATIONS
The purpose of this study was to determine the 
effect a highly structured and a less structured method of 
instruction had on the cognitive change of children and the 
attitudinal change of their parents. This chapter included 
a summary of the study, conclusions, implications that may 
he drawn and recommendations.
Summary
The pretest-posttest design was used to investigate 
the following questions:
1. Is method of instruction related to cognitive 
change in children whose parents are enrolled in 
a parent-child interaction program?
2. Is method of instruction related to attitudinal 
change in parents who are enrolled in a parent- 
child interaction program?
The following null hypothesis were tested using an 
analysis of covariance:
1. No significant difference results in scores on 
tests of cognitive and perceptual ability of 
children whose parents participated in less 
structured classes as compared to children of
40
41
parents enrolled in highly structured classes 
when cognitive and perceptual skills pretest 
scores are used as the covariate.
2. No significant difference results in scores of 
attitudinal change of parents enrolled in less 
structured classes as compared to the parents 
enrolled in highly structured classes when 
parent survey pretest scores are used as the 
covariate.
The subjects of the study were parents of three- and 
four-year old children who volunteered to participate in a 
parent-child interaction program. The experiment consisted 
of two methods of instruction "being utilized to teach 
interaction skills. All content materials were identical. 
One father participated in a less structured class. Data 
from this participant were not included in the final 
tabulations. The experiment consisted of six classes being 
offered to parents in six different parishes in Louisiana 
with two classes utilizing the highly structured method of 
instruction and four classes utilizing the less structured 
method of instruction. All classes were conducted over a 
two-year period.
Two instruments were used in the study. The 
Cognitive and Perceptual Skills Test was used as a pretest 
and posttest for the children. This test was developed and 
validated at the University of Missouri. The Parent Survey 
was self-developed and consisted of a 44 question
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multiple-choice test. The instrument was used as both a 
pretest and posttest for the parents and was field tested to 
establish a reliability coefficient of .773* The scores 
from the pretests and posttests of the Cognitive and 
Perceptual Skills Test and the Parent Survey provided the 
data uBed in this study.
These data were analyzed through the use of an 
analysis of covariance to determine if significant dif­
ferences existed in cognitive gain of the children and 
attitudinal change of the parents. Pretest scores were the 
covariate in each analysis of covariance.
Conclusions
On the basis of the findings from this study, the 
first null hypothesis was rejected and the second null 
hypothesis was accepted.
Null Hypothesis 1 was rejected since the difference 
between posttest means of Group I and Group II was sig­
nificant at the .01 level of confidence. An analysis of 
covariance indicated that this difference was not ex­
plainable by initial differences between groups, as 
indicated by student pretest scores. Therefore, it was 
concluded that a highly structured method of instruction 
served to increase the skills gained by children whose 
parents were enrolled in classes utilizing such an instruc­
tional approach.
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Null Hypothesis 2 was accepted since the difference 
between posttest means of Group I and Group II was not 
significant at the .05 level of confidence. An analysis of 
covariance was used to determine that the difference between 
posttest means was not significant. Therefore, it was 
concluded that a highly structured method of instruction and 
a less structured method of instruction were equally effec­
tive in influencing attitudinal change.
Implications
The findings from this study provided several impli­
cations for educators:
1. Both highly structured and less structured 
methods of instruction resulted in gains being 
made by parents in developing interaction skills 
with their young children,
2. Less structured methods of instruction provided 
educators with a viable means for increasing 
interaction skills between parents and their 
young children.
3. A highly structured method of instruction pro­
duced greater gains in skills than a less struc­
tured method of instruction when utilizing the 
content materials from the Parent-Child Inter­
action Program.
4. Attitudinal change was affected similarly when
4 4
parents were enrolled in a highly structured or 
less structured instructional program.
Recommendations
While this study indicated that a highly structured 
method of instruction for parents can increase children's 
cognitive skills more than a less structured method of 
instruction for parents, it was noted that "both approaches 
resulted in gains made by the children. Thus, the following 
recommendations were made:
1. A study should be conducted using other kinds of 
instructional approaches, such as live demon­
stration by the teacher educator, video taped 
instruction only, or programming on educational 
television channels within the state.
2. A study should be conducted using additional 
evaluative instruments which could provide more 
precise measures for identifying maternal 
attitudes.
3. Parent-child interaction programs should be 
developed and assessed for children of various 
ages to determine the diversity of effectiveness 
as an intervention technique.
4* The size of the study Bample needs to be
increased so that validity and reliability of 
the assessment instruments could be further 
developed.
An instructional approach needs to be tested 
which would use parents as teachers in a parent- 
child interaction program.
Fathers should be encouraged to attend inter­
action programs to permit acquisition of an 
ability to assist their young children to 
develop cognitive skills.
An additional observation noted that the mean 
gains between pretest and posttest scores on 
the children's test were 14.1 and 13.9. It 
is suggested that additional research be con­
ducted in this area to determine whether the 
degree of differences in mean gains would be 
less comparable when pretest scores were similar.
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This is not a test. It is a survey of your opinions about 
children. Read each statement carefully and choose your 
agreement or disagreement by circling one of the numbers 
next to it.
Strongly Somewhat Somewhat Strongly
Agree Agree Disagree Disagree
1 2  3 4
1. Children should not play for long
periods of time. 1 2 3 i
2. I get tired of my child wanting
me to play with him. 1 2  5 4
3. My child needs to play with me. I 2 3 4
4. Toys help my child to learn new
ideas. 1 2  3 4
5- My child bothers me when he asks
me questions. 1 2 3 4
6. I enjoy playing with my child. 1 2  3 4
7* My child should play with toys when
he chooses to play with toys. 1 2  3 4
5. It irritates me to see a child play
for long periods of time. 1 2  3 4
9* i do not like for my child to be
noisy when he plays. 1 2  5 4
10. Being able to identify and name
objects helps a child to organize
his/her thinking. 1 2 5 4
11 . I don't know what to da w.nen I spend
time with my child. 1 2 3 4
12. It is not important for me to tell




1y. Children should be allowed to de­
velop new ways of playing with 
their toys and games.
14. When my child needs to talk to 
someone, I like for him to talk
to ms •
15* Parents help children learn—  
toys do not.
16. Children can often sort objects 
by color before they learn to 
talk.
17. Although children can have similar 
characteristics, each has his/her 
own rate of development.
18. I enjoy spending time with my 
child.
19* My child should play with toys
the way they were intended to 
be used.
20. Toys can be used in different ways 
by children.
21. I enjoy talking with my child.
22. I should let my child know 1 am 
proud of him when he does things 
well.
2J. Children should be allowed time
to play alone.
24. :Iy child talks too much.
25* My child should not need to play
with me.
26. The ability to listen is an im­






1 2  3 4
1 2  3 4
1 2  3 4
1 2  5 4
1 2  3 4
1 2  3 4
1 2  3 4
1 2  3 4
1 2  5 4
1 2  5 4
1 2  3 4
1 2  3 4
1 2  3 4





























Children need toys to help them 
develop and learn.
it's alright for my child to 
make mistakes.
My child should be quiet when 
he plays.
Parents are a child's first and 
best teachers.
Talking helps children to develop 
language skills.
Through play, children learn to 
understand their environment
It is alright for my child to 
ask me questions.
I dc not like for my child to 
make mistakes.
Toys should be difficult for 
children to handle and under­
stand .
My child asks me too many 
questions when he plays.
Ky child should learn tc play 
with other children.
I am important in helping my 
child learn ideas.
Children learn without much 
help from “heir parents.
My child needs praise when he 
plays.
Most children think learning 
is fun.

















Children should play with a toy 
only as long as they are interest­
ed in doing so.
A parent who listens carefully can 
discover what a child is thinking 
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GIPS Cognitive and Perceptua 
Skills Test
P a re n t 's  Name__________________________________C h ild ’ s Name ______________________ Pre _
C ity___________________________________________ D a te _______________________________ Post_
Examiner __________________________________  Score
COLOR NAMING
M a te r ia l: 9 crayons w ith  paper covering  In ta c t
Procedure: P re sen t the 
Examiner:
crayons to  the  c h ild  in  random o rd e r , 
"What 1s th e  name o f  th i s  co lo r?"
one a t  a tim e.
I f  c h ild  understands a f t e r  2 o r 3 p re s e n ta t io n s ,  
n a m e ...1 no longer needs to  he re p ea ted .
"What is  the
1. (Green) 4 . (W hite) 7. (Blue)
2. (Orange) 5. (P u rp le) 8. (Brown)
3. (Yellow) 6. (B lack) 9. (Red)
B. COLOR IDENTIFICATION
♦ M ate ria l: 9 crayons w ith  paper covering in ta c t
P rocedure: All crayons 
the c h i ld .
should be p laced  in  a row on the ta p le  in front  of
The c h ild  is  asked to  s e le c t  one o f the n ine 
r e le v a n t c o lo r  as named by the t e s t e r .
crayons as the
P resen t the c o lo rs  to th e  c h ild  in  random o rd e r .
Examiner: "P o in t to the (Green) c o lo r ."
1. (Green) 4. (P u rp le) 7. 1 Brown)
2 (Black) 5. (Blue) a. (Red'*
3. (Orange) 6. (White) 9. i iel low]
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C. SHAPE NAMING 
M a te r ia ls : Four tw o-dim ensional shapes
P rocedure: Shapes should be p resen ted  in d iv id u a lly  and in random o rd e r .
Examiner: "Vihat is  th e  name o f  th is  shape?"
1.  (C irc le )  2 .  (T rian g le ) 3.  (Square) 4.  (R ectangle)
D. SHAPE IDENTIFICATION
M a te r ia ls : Six two-dim ensional shapes
<~>l I O a d c z>
P rocedure: Shapes should be p laced  in a row in f ro n t o f the c h ild .
Child is  to  p o in t to  the  shape in d ic a te d .
Exam iner: "P o in t to  the ( s q u a re ) . "
I  (Square) 2 .  (C irc le )  3.  (R ectangle) 4 .  (T rian g le )
E. PROBLEM SOLVING: SHAPES
M a t e n a l s : Four 4X6-inch cards wi th the fol lowing shapesjnarked on them:
OADCZ
Ten cornnon o b je c ts ,  I s i te d  1-10 below.
Procedure: Place the four  cards in f r ont  of  the ch i l d .
, Place the ten ob j ec t s  in f r o n t  of  the ch i l d  in random order .
Examiner: "Do you see any th ings  t ha t  a re  shaped 1ike ( c i r c l e s ; ?
Put them on the card with the ( c i r c l e )  on i t . ' 1
Continue w ith each o f  the rem aining th ree  shapes.
1 . ______ penny 6. sugar  cube
2 b o t t l e  cap i t r i a n g u l a r  block
3 . nicxel A. r e c t a ng u l a r  postage stamp
a. round candy 9. small envelope
5. square cracker 10. match box
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F . LETTER NAMING
M a te r ia ls : Five 3X5-inch cards w ith  th e  l e t t e r s  N, 8 , A, 0 , S p rin te d  on them.
P rocedure : Hold one card  a t  a tim e in f ro n t o f  the c h i ld .
Examiner: "What is  the name o f  th i s  l e t t e r ?"
C ontinue in  random o rd e r .
1.  (H) 2.  (8) 3._______ (A) 4.  (D) 5.  (S>
G. LETTER RECOGNITION
M a te r ia ls : Five 3X5-inch cards w ith  th e  l e t t e r s  N, 8 , A, D, S p rin te d  on them.
P rocedure: Arrange the  f iv e  card s in  f ro n t o f the c h i ld .
Examiner: "P o in t to  th e  l e t t e r  (N ). "
Continue in  random o rd e r .
1, .(S) 2. .(B) 3. .(N) 4. .(A)
H. SET CLASSIFICATION
M ate ria ls : Two s e ts  each o f these  two-dimensional shapes:
(1) 3 la rg e  red c i r c l e s ,  1 small red  c i r c le
(2) 3 small green
and 1 red  one
P rocedure: Arrange the s e t s ,  one a t  a tim e, in  f ro n t  o f th e  c h ild . 
Examiner: "po in t  to  th e  one th a t  d o e s n 't  b e lo n g ."
1. (3 la rg e  rea  c i r c l e s ,  1 small red c i r c le )
2 . (3 small green shapes and 1 red one
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I .  MATCHING PATTERNS
M a te r ia ls : Two s e ts  each o f  the fo llow ing :
(1) Two-dimensional shapes a l l  the same c o lo r  (3 sq u a res , 3 c i r c l e s ,  
and 2 t r ia n g le s )
(2) Nine wooden cubes (2 b lu e , 3 g reen , 2 re d , 2 yellow )
Keep id e n tic a l  s e ts  o f  shapes and cubes in sep a ra te  compartm ents, 
one s e t  fo r  exam iner and one s e t  fo r  c h ild .
P rocedure: Arrange sample in f ro n t  o f  c h ild  in  any o rd e r .
Examiner: "Watch me. See what I*m making: You make one .just
l ik e  t h i s .  Hake yours r ig h t  h e re ."
In d ic a te  to  c h ild  th a t h is  p a tte rn  should be below 
the  exam iner's  on the ta b le .
.. _  DOnCACAD
2.   B G R Y G B R Y G
J . EXTENDING PATTERNS
M a te r ia ls : (1) 3 c i r c l e s ,  3 t r ia n g le s .  3 re c ta n g le s ,  a l l  one c o lo r
(2) 3 red cubes, 3 b lue cubes and 3 yellow  cubes
Procedure: Arrange f iv e  o f  the shapes/cubes as in d ic a te d , the c h ild  uses 
the o th e r  fou r.
Examiner: "Watch me. I am going to put the blocks out a c e r ta in
way. F in ish  th i s  row. Use a l l  the shapes/cubesT 1
Be su re  tne c h ild  extends to the r ig h t  o f tne p a tte rn .
:._ O A [IZ ]O A ________
2. R B f R B
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K. POSITION NAMES
M a te r ia ls : one small box and one toy  ca r
P rocedure : D irec t the c h ild  to  p lace  th e  c a r  in the sp e c if ie d  p o s itio n . 
Examiner:
J 'P u t the  c a r  in f ro n t o f  the b o x ."
J 'P u t the  ca r under the box."
J 'P u t the c a r  between the two b o x es .1
“ l i d  fo r  second b o x .)
J 'P u t the  c a r  behind the box."
J 'P u t the  box over th e  c a r . "
J 'P u t the c a r  on top o f  the box."
J'Take the c a r  o f f  the box."
"Put the  c a r  in th e  box."
(Use upturned
L. COMPARING LENGTHS
M a te r ia ls : (a) 10 graduated  leng th  s t r i p s ,  a l l  the same co lo r
(b) 2 s t r ip s  o f  d i f f e r e n t  c o lo r s ,  the same length
(c) 5 blocks o f  4 d i f f e r e n t  le n g th s ; 2 blocks w ill be the same
but snould be n e ith e r  the t a l l e s t  nor the s n o r te s t
P rocedure : (a) Lay th e  10 graduated  s t r ip s  in fro n t o f  the c h ild  in random o rd e r .
i .    Examiner p lace s  41 s t r i p  a p a r t  from the o th e rs  ana say s , "Look a t  a l I
the s t r i p s .  P o in t to  a l l  the s t r ip s  th a t a re  t a l l e r  than th is  o n e .I—
2 . E?xaminer p laces *5 s t r i p  a p a r t from the o th e rs  and sa> s, "Look a t  al I 
the s t r i p s .  P o in t to  a l l  the  s t r ip s  th a t  a re  s h o r te r  than th is  one. ’
P rocedure: (b) Give c h ild  one s t r i p .  Hold second s t r i p  in  f ro n t o f c h ild .
3. Examiner: " Is mine t a l l e r  th an , sh o r te r  th an , o r the same s iz e  as




(c) P lace  f iv e  blocks o f  four d i f f e r e n t  len g th s in f ro n t of c h ild . 
The blocks should be stand ing  on end.
Examiner: "P o in t to  the s h o r te s t ."
Examiner: "Poin t  to the t a l l e s t . "
Examiner: "P o in t to  the two th a t  a re  the same."
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M. NUMERICAL CONCEPTS
M a te r ia ls : Six sm a ll, square  blocks; fo u r 3X5-Inch ca rd s  w ith  the  numerals 4, 7, 1, and 3 printed on them
P rocedure: (a ) P lace  th e  blocks in  a s ta ck  (6 , 2) in  f ro n t o f  th e  ch ild
1. ______ (6)
Examiner: "How many blocks a re  in the s ta c k ? "
2. ____(2)
Procedure: (b) With th e  s ix  blocks In f ro n t o f  the c h i ld ,  p re se n t th e  p rin te d
numeral 3 to  h im /her.
3.  Examiner: "Hand me th a t  many b lo ck s ."
P rocedure: (c) Put fou r blocks and th e  fou r cards in  f ro n t  o f  the  c h ild .
4 . Examiner: "P o in t to  th e  card  th a t  has ttw  numeral th a t
i s  the same as th i s  number o f  b lo ck s .
N. DESCRIBING ATTRIBUTES
M a te r ia ls : (a) one la rg e  and one small red  t r ia n g le  block
(b) two la rg e  t r ia n g le  b lo ck s , one re d , one b lue
Procedure: (a) Use one la rg e  and one sm all red t r ia n g le .
Hand th e  small one to  th e  c h ild .
1.   Examiner: "How is  vour shape d i f f e r e n t  from mine?"
P rocedure: (b) P lace two la rg e  t r i a n g l e s ,  one red and one b lue in  f ro n t
o f  th e  c h ild .
2 .  Examiner: "How a re  these  two a l i k e ?"
(Score 1 p o in t f o r  "both la rg e"  and






Prior to the time of meeting:
1. Secure an audience.
2. Read and review guidesheets.
5. Arrange for pre-evaluation appointments —  (family
questionnaire, parent survey, "Learning Is Child's 
Play", and CAPS Skills Test).
4* Set-up meeting time for parents to check-out toyB each week.
Pirst Week*
1. Welcome to program.
2. Distribute Guidesheet #1 ("Sound Cans") and letter which
accompanies it.
3. Check out Sound Cans for parents to examine.
4. Questions and/or comments.
•Before the next meeting, call your parents to see if they 
have any questions or concerns about how to use the toys. 
(Repeat after second week.)
Second Week*
1. Have parents inventory their toys. Check in previous
week's toys.
2. Brief discussion of participant's experiences with toy.
3. Check-out new toy (Peelie Bag) plus publication with
accompanying letter to parents.
4. Questions and/or comments.
•Before the next meeting, call your parents to see if they 
have any questions or concerns about how to use the toys.
Third Week on through Ninth Week...will be the same as above 
in the following sequences:
3• Matching Board 
4* Color Lotto
5. Color Blocks6. Learning Squares7. Comparison Blocks8. Number Puzzle
9* Attribute Blocks
Tenth Week
1. Children are re-tested with CAPS Skills Test.
2. Parents fill in PCI Evaluations and Parent
Surveys
3. Meet with parents for brief period of time to discuss





Home Economics Guide I
Learning Is Child’s Play
To many parents, children’s game playing seems to 
be just that—only playing and a waste of time. Yet, to 
preschool children, playing is the main way they come 
to understand and master their environment. Playing 
is a way of learning by trial and error to cope with the 
real world. It is a powerftil means for learning. Parents 
know they are important to their child's development 
and that what they do with them affects their later 
teaming but many are puzzled as to what they could or 
should be doing.
It’s hard to play without toys; children need toys to 
develop and learn. On the other hand too many toys or 
poorly selected toys kill children's creativity in play. 
Just as parents carefully select “tools" for their own 
work, they should also carefully select the child’s 
“tools” for play—play is child's work.
As well as providing good quality toys parents must 
love, trust, and respect the child. A parent must be a 
sensitive listener and be able to detect what the child is 
thinking and how he feels about himself.
The series of guides that follow this introductory 
guide are designed to teach parents how to play with 
their children in order to expand the child’s knowledge 
and self-concept and also to help parents become more 
effective and satisfied in their roles. Each guide covers 
a specific game and explains the equipment needed, the 
purpose of the game, and contains specific instructions 
for playing. These games can be constructed at home or 
they can be borrowed from parish Extension offices. 
(For specific information contact your parish Home 
Economist).
When UBing these toys or playing any game with 
children, there are several guidelines that should be 
followed.
Guidelines for Play
e First, make sure you read the game's instructions 
carefully before starting to play with the child. It is 
important that you are not confused so the child will 
have an easier time understanding the rules himself.
•  The physical setting is also important when playing 
with children. Parent and child should be on the same 
level. The child should be comfortable and not feel 
dwarfed by a chair or a table when he’s trying to play a 
game or he may feel defeated to begin with. If you’re 
not too uncomfortable, playing the games on the floor 
might be the best solution.
•  Children should be allowed to examine the toy and 
play with it alone for a few minutes before beginning 
the actual game. This will give the child a chance to 
become acquainted with the toy’s size, shape, color, 
etc., and will help him feel more comfortable with the 
toy when the actual game begins.
•  Always remember to ask the child only once if he 
wishes to play the game. If he does, fine; if he doesn’t 
then wait until another time and ask again. Avoid forc­
ing a child to take part in any activity no matter how 
much you think he may learn from it. There may be a 
very good reason why he doesn't want to play. Perhaps 
he thinks he would fail and he can't face failure at the 
present time.
As you are playing a game, the child may want to 
change the rules or devise a new game plan. If he does 
this you should play by his rules. This encourages 
creativity and feelings of being worthwhile and 
important—someone who has ideas.
If parents force a child to play games the “right" way 
his ability to look a t a variety of alternatives and to 
think of many ways to solve problems is limited. Chil­
6C
dren need preparation in order to develop into creative 
thinkers.
•  Only play a game with a child as long as he is in­
terested and not bored. If he becomes bored or tired, go 
on to another game, or stop playing entirety. Be sure to 
encourage a chiid to play, but don't let your encour­
agement grow into forcing or nagging. To be effective 
the games must be fun for both of you.
•  It’s also important to remember how to react if the 
child gives a wrong answer in one of the games. Ex­
tremely negative reactions or put-downs may damage 
his self-concept and Bense of well-being and should be 
avoided. Positive reinforcement is best. The way adults 
encourage or discourage a child may markedly effect
his future learning.
Summary
The games discussed in these guides are designed for 
preschoolers. Children will learn something new each 
time you play the game with them.
The skills that can be learned with these games are 
basic and are needed to expand a child's knowledge of 
their everyday world and help them to function in a 
more mature way. They are skills that are necessary to 
succeed in school. By following these suggestions when 
playing with your child, you will be well on your way to 
helping your child leant important ideas through play.
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Learning Is Child’s  Play
Sound Cans
How many times have you missed hearing something 
because you simply weren't listening? Often our minds 
arc on something else and we shut out what others say. 
Some of us have never really developed very good listening 
skills. But. the ability to listen is important and should 
be developed in young children.
An easy way to begin developing this ability is by 
playing sound games; games where children have to pay 
close attention to be able to tell if sounds are the same or if 
they are different. Children who are unable to do this have 
difficulty pronouncing words and understanding their 
meaning because so many words sound alike to them. 
These are the children who think "husks" are something 
on an elephant s head, etc. Poor listening skills develop 
into reading problems when a child is old enough for 
reading instruction.
Description
S m inJ C a m is a game that is played using small, 
capped metal film cans which have different objects or 
materials inside. You can also play this with empty plastic 
medicine containers that have been covered with contact 
paper or any small containers that look alike. It's impor­
tant that these cans are not transparent so the child must 
match them by listening to the sound of the material 
inside.
Arrange th e  Sen m i C a m into two sets. Each set should 
contain one can each filled with unpopped popcorn, 
elbow macaroni, sunflower seeds, straight pins, rice 
cereal, and thumb tacks. Any small object can be used, 
but you must make sure the sets are exactly the same (same 
type of filling, size, amount, etc.).
Sound Cam
Purpose
The purpose of the toy is to teach children to listen 




D iv id e  th e  s o u n d  ca ns  i n to  tw o  eq ua l  se ts  (each set 
w o u ld  c o n ta in  one can h o ld in g  a pape r  c l ip , one th a t  was 
e m p t y ,  e t c . ). P u t  u n e s t t  of s o u n d  cans in f ront uf the  ch i ld  
and  one set in f ront o f  you  M ost  ch i ld ren  wil l he cu r iou s  
and  w an t m  shake  the  cans  a n d  o pen  t h e m  to  see w ha t  is 
ins id e  It ' s  fine ro let t h e m  play w i t h  an d  shake the cans 
h u t  n s best if  the  lids  a r t  d i f f i cu l t  t o  r em o ve  O th e rw  ise, 
the  ch i ld  mac b ec o m e  d is tra c ted  f r u m  th e  g a m e ' s  o b ­
jective of m a r c h in g  s o u nd s  by  a b s o r b in g  h i m s t h  in d i s ­
cove ring  w h a t ' s  ins ide  each  can
)X‘hcn  you ' re  ready to b e g i n  th e  gam e  p ivk  up  u n t  o f  
yo ur  cans a n d  s h ak e  it .  In v i te  th e  c h i ld  t o  shake  it and  
th en  f in d  rhe  e.in in his set rha t m a k es  th e  same so u n d ,  Il 
he chooses the  w ron g  can . shake b o t h  ca ns  aga in  and  tell  
h i m .  " Y o u r  can docs  not m a k e  th e  same so u n d  as m ine  
See if u i u  can  f in d  the  can tha t  m akes  rhe s a m e  so u nd
T o  m a k t  i l u  frame ha rde r  ch a n g e  th e  ma te r ia ls  inside 
the  can D if feren t s i r ed  d r ie d  beans,  for ex a m p le ,  w o u ld  
he a real ch a l len g e  ro m a n y  preschoo le rs  If th e  g a m e
seem s to o  d if f i cu l t  g o  back  to  so u n d s  th a t  are easier to 
ident ify  For ex a m p le ,  see if  the  c h i ld  can identify or 
m a tc h  an im a l  soun d s ,  bells,  a d oo r  s l a m m i n c .  or  water 
r u n n in g
In  ad d i t io n  n-S.Ac./Cvr ' .- ,  try play mg a g . inn  - 1: : 111 
q u i e t k  for a sho r t  time, and  l i s ten ing  carefully for ,**. m.uv. 
so un d s  as posdhlt -  A^k vout ch i ld  q u c> t io m  , iKm: 
he heat11 and  let h im  q u e s t i o n  you
Summary
Carefu l l i s t e n in g  is an  im p o r t a n t  skill  to  dev e lnp A n  
easy rask t o  beg in  d e v e lop in g  l i s t en in g  skilt> is id e n t i f i ­
ca t ion  of c o m m o n  sounds  such  as a dix»f s l a m m in g ,  a dog 
b a r k in g ,  e t c  Toy s  like i l u  .Wo.’./C .o .  • he lp  a 4 h u d  de\  t. lop 
the  d i ff icu lt  skill  o f  ide n t i fy in g  sou n ds  as t lu  sam e or d i f ­
ferent
Sou n ds  carry messages  and  l i s t en in g  an im p o r ta n t  
way eif l e j r m n g  ab o u t  t h e  c m  i ru n m cn t  L i s ten in g  gam e^ 
are fun  and  h e lp  a ch i ld  b ec o m e  m ore  aware ot rhe mes­
sages  a b o u t  h i s  s u r r o u n d in g s  th a t  so u n d  b r in g s  h im
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Learning is Child’s Play
Feelie Bag
Preschool children learn continuously from every in* 
cident from playing to just ga2ing at the clouds. How* 
ever, touching is one of the first and mosr important ways 
that children are able to learn. They love to touch, to find 
our how objects feel And, they soon learn to identify ob- 
jects by the way they feel.
Developing the ability to identify and name shapes is 
important preparation for later learning Children learn 
to use this information to describe the familiar as well 
as new anJ complex objects
Parents are the first teachers of children, whether 
they realize it or not, Long before school days children are 
learning about the world by living and interacting with 
chose who care for them. As infants, much of this early 
care consists of being fed, cuddled, changed, and bathed. 
The sense of touch is important ro all these activities and 
babies quickly repond to feelings of tenseness or relaxation 
when they are touched.
As children grow older and conrinue to learn through 
touching, it's still important that they are played with in a 
happy, relaxed manner. Talk with, listen to, and 
encourage your child Children need ro feel they can 
solve problems and that their opinions are respected. 
Spending time in a shared game can help children gam 
self-confidence and improve their relationship w ith their 
parents.
Description
A simple game to help children recognize the basic 
shapes, circle, square, triangle, and rectangle, is th e  F n / t t  
Bag. This can be easily made at little expense.
The game consists ofa drawstring bag with twosetsof 
cut out shapes - preferably masonite or similar strong 
material. There are two squares, two circles, two tri­
angles, and twro rectangles. 1
F tt i i t  Bag
Purpose
The F e tltt B ag helps the child to recognize shapes b \ 
couch as well as by sight.
Game I
This game helps children learn how shapes look and 
feel Children learn to identify shapes by feeling surface 
edges and pairing it with the shape rhe parent holds
Put one set of shapes in the sack and rhe other on the 
floor next to you and yourchiJd. From the set on the floor 
pick up one shape, for example a circle. Now . ask him to 
put his hand in rhe bag and select the same shape as the 
one you have. The child should reach into the F tth t B ,j k 
until he draws one our
The idea is for the child to feel the shapes in the bag 
without looking, if rhe child does look continue the game
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a n d  ask h i m  i f  h e  ta n  f ind rhe  shape  w i t h o u t  lo ok in g  I f  he 
pers is ts  h o ld  th e  F n / u  B j .c so  the c h i ld  can t sec ins id e  
R e s p o n d in g  to  m i s m a tc h e d  shapes  is al so  an  i m p o r ­
ta n t  p a r t  of  the  g a m e  I f  the  ch i ld  selccis a circle  t o  m a tc h  
th e  sq u are  c o u r t  h o ld in g ,  compart- th e  tw o  shapes  a n d  ex ­
pla in  t o  h i m  th a t  the shapes  d o n ' t  m a tc h  For  e x a m p le .
"You have a  cifcic  M i  shape is a square . T h e y  are  d i f ­
f e r e n t . T n  aga in .  A v o id  te l l i n g  the  ch i ld  h e  is w ro n g  
If  the  c h i ld  e d i c t s  j  sh ap e  th a t  m aiche* yours ,  expla in  
t o  h i m  in specific w ords  t h e  k in d  o f  shape  th e y  b o th  are 
a n d  th a t  they  are b o th  a l ike  Also  b e  sure  to  pra ise  h im  
Y o u  can c o n t i n u e  w i t h  rh is  g a m e  u n t i l  all th e  shapes  are 
o u t  of  th e  bag
Game II
A n o th e r  g a m e  he lps  c h i ld ren  recognize  shapes  b\ 
s ig h t  a n d  by  feel T h e  c h i ld  feels a shape  th a t  has  been 
t g i k e d  in>iderh t-  d r a w s t r in g  h j g  T h e n ,  he m u s t  f ind  the 
s hap e  f ro m  th e  set t h a t  is ou t s id e  th a t  looks like th e  shape 
h i  t i l t  in s id e  the  bag
He su re  n n t  s n  ot t a i h  ot th e  four shapes is in p la in  
v ie w ,  w h i le  rhe  o th e r  s i r  u  h id d e n  f r o m  your  c h i ld ' s  view . 
T h e n ,  have  th e  ch i ld  i Iom- hjs eyes w hile  yi>u p u t  uni 
Single shape  ins id e  t h i  bag
Say. "Feel  the  shape  inside th e  bag  and  w i t h o u t  lo o k ­
ing  at i t . f ind  a shape  from  the  o u rs id e  th a t  is the  s a m e ."  
If he selects a d i f fe ren t  shape ,  tell  h im  they a r e n ' t  the  
sam e  "T h e se  shape-* a ren ' t  rhe  sam e T n  ag a in  Bt 
av o id in g  the  w o rd  w r o n g ,  you h e lp  rhe c h i ld  be l ieve  m 
h im s e l f  a n d  feel co n f id en t  en o u g h  ro  en joy  d m  le a rn in g  
g a m e .
W h e n  he- m a rch es  rhe shapes  co r rec tly . h o ld  th e m  
close t o g e th e r  T h i s  reinlnn.es  t h e i r  sameness  " T h e y  are 
che s a m e  shape.  T h e y  are b o rh  circ les. '
I lf j--  ■»■ ; *i ,v n> r—i . . k f  <■?., .- r ip '. * * •.; IJ.i-i ■. ■ i K.'i—t. c.i
X 1 r , . .  Ir-* L  »' r ' . ' i . 'V.  '1 ......... ..
l . .u  A r . f f M  ‘ A - i u - ”. : -!<«• *b-' I . . . . . .  I .iir
Game III
In  th i  prev ious  g a m e s  t h i  ch i ld  has been  ashed o n ly  to 
m a r c h  shapes  It 's a lso  im p o r t a n t  to he ab l t  t o  id e n t i t \  the  
sh apes  by  n a m e  P u r  the to u r  d j f l t r e n t  shapes  in a pile 
P ick  rht-m u p  o m  a t  a t i m e  a n d  say* "E a ch  shape  has a 
n a m e .  T h i s  u n i  is ca lled  a squ are ,  t u
A fte r  you have d u n e  th i s  at least t u  n e  an d  \ o u  t n  ! the  
c h i ld  is h c i o m i n g  aw are o f  the  nam es  ask the i l n l u  to 
look at all the  shapes  T h e n  v o  , I a m  t h i n k in g  >>! a vh.iju 
ir 's r o un d  and  has  no s t r a i g h t  s ides  C an  \ o u  gu ess  what  
it is*1’' O r ,  1 a m  t h i n k i n g  ul a shape , it has t h r u  side-* 
C an  you n a m e  i t ' "
C o n t i n u e  t h e  g am e  m a k in g  your  h in t s  easier or  harder  
d e p e n d in g  on  the  i hi Id s ab i li t  i to  idcnti tv  a n d  n am e  the 
shape T h e  clue  s h o u ld  n o t  be so  easy th a t the  g a n u  is 
bo r in g  nor  su hard  th a t  it 's  I ro s t ra t in g .  W h u .  ti n  iTuld 
h e o ' m o  sk il led  at th e  g a m e  let h i m  rake a tu r n  at g o  mg 
rhe d u e s  a n d  see it you  i a n  guess  w lm l i  sh.ip; he o 
id e n t i fy ing
T h i s  g am e  not on ly  g i x t s  th e  ch i ld  prac t ise  at id e n ­
t i fy ing  shapes  b u t  als>> teaches  h im  o bserva t ion  skil!>
Game IV
Put th e  to u r  shapes  f rom  the  Fn / / i  fi.rg m a piU and 
ask the  c h i ld  l u t l i m i ' i  one W i n n  he  h.i* made his s i l n *  
t i o n  ask h im  to  luuk a r o u n d  the  room a n d  set it he <.an 
f in d  a sh ape  s im i la r  t o  i l u  o n i  he >e!i\ ted .  A lte r  he id e m  i- 
ficc an n b |e i  i l iavi h im  J i n o n  am it h i  r chape a n d  i on i r u n  
th e  g a n u
Ix p ie . i l  o b je c ts  (k m i g h t  ct U i l w o u ld  in. lu d t  a 
rei tangnk ir  w indi ^  . d ^  . r . or  b <» <k a p ! a t i . t lowi r p  t . • r 
w as tebasket o p e n in g  in t h e  shape of a ur*. Ii.  a s^n.oc 
tab le .  napkin, ,  or t l . o r  tile, or a t r i a n g u la r  u a :  !...11» er
He m.w need s-miu lietp  .if f m r  in idemiM m g  *n?:i!.ir 
shapes  Mfiu1 th i s  is .1 m n f i  d i f f n u l r  |o b  than 
f lu  o b ie i t s  in rhe /•».>« £1,/.
Summary
T h e  a b i h t v  t n  i d e n t i f y  a n d  n a m e  s h a p e s  is 
i m p o r t a n t  p re p a ra t io n  for hirer le arn in g  Cianu* Jim the 
/ , , / / .  B./*; he lp  A c h i l J  li-.irn to  r e i o g n i l i  shapes  b\ feel 
as well as s igh t .
Fee l ing , c u m p a r in g .  id e n t i fy in g ,  and  namju*: are 
sk il l s  n e e d e d  th r o u g h o u t  h ie  a n d  these  g a m e s  p rov id e  an 
c n i o w b l c  w a ) tu h e l p  a c h i ld  u n d e r s ta n d  mure  ot his 
w o r ld .  Y o ur  awarenes> o f  how a J u i d  learns  .m d  u h . c  
he  need*. to know w ill h e lp  h im  .0 h i  cni> to  u n d e r - t a n d  
w hy  th in g *  are t fu  way they  a n  111 in> v u rro u iu l io jv
r> .i V] • t- I. ' •« 1 ’ • *• '
T n t  I , I . , '  1 Cm’lw r j ' i '  » L v r ’s-iti • i | i . , n  i: a  »■ 1: ... ■*.»v
I —.«■ • t‘. j - r . f V . i v u ' l  . . n » V ' r  I. O f  »■•»>. Ac1’ o 'U « .  * .1 . J  .■ +  l?*l« . f . » . h  * I '• \ . > n . - •  .<•«• '• >r f  I . . *  . . . 1
| i r * v  • I ' l ' u r r H .  .* L *>  •»'  .(», 1 U j . i . r . .  I , C . i  H b ' i . K . i  c k  }■>' . ' t * l
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Learning is Child's Play
Matching Board
Some parents believe play is something children do 
because they have nothing more important to do Actu­
ally, through play children are able to learn many basic 
concepts that they need to understand more complex 
ideas or facts It is hard for many people to realize that 
anything so enjoyable could be educational, too.
Of course, not all play has the same value to the 
child Parents and other adults can help guide the child 
to many different kinds of meaningful play.
Some parents feel guilty btcaust they do not have 
enough time to spend with their children it is jmporrant 
for them to realize that rhe quality of the time you spend 
with your child is as important as the quantity. A parent 
who sirs by a child and watches him play but does not 
talk with the child, or one who forces the child to play 
games by rigid rules, has not taken advantage of an oppor­
tunity to get to know more about how the child chinks 
and feelsas well as to help the child learn from play.
Description
Many parents help their children learn to recog­
nize shapes by talking with them about what they see 
and by playing games with them.
A M atching  Board can be used to help a child learn 
about squares, rectangles, triangles, and circles. It has 
two differently colored pieces in each of these shapes. 
Very young children will enjoy just putting in and taking 
out rhe shapes.
The board and inset shapes can be made from mason­
ite or plywood and painted with a non-toxic paint. The 
board is divided into eight sections and each is painted 
a different color Each shape should be the same color as 
one of the rectangles into which it can be fitted.
Matching Board
Purpose
The M atching  B oard gives a child practice in identi­




One of tht simplest games using this board can help 
a child recognize the shape of a circle, a square, a rec­
tangle. and a triangle.
After you have given your child a chance to play with 
the hoard and the shapes for a while, take all the pieces 
Imm the board and give tht child a triangle. Suggest, 
"Put the triangle in its place on the board". He may put 
it on the square on the board. Rather than saying. No. 
that's wrong." ir would be more helpful to say, "You 
have put it on the square's place". Simply remove it 
from the board and say, "Put the triangle in the triangle's 
plact " If he does this correctly say. "Yes. you have put the 
triangle in it's place".
W hen you hand him the next shape, instead of 
just saying. “Now put this in its place," be more specific 
Use the correct word for the shape you hand him This 
will help him learn the words for these shapes. Continue 
the game in this way until the shapes have all been 
placed on the board. In rhis firsr game the child is only 
matching shapes For example, the child does not have to 
correctly match the shape and its corresponding color slot
Game II
Another way we can use tht matching board w ill help 
children name colors as well as identify shapes. This is 
more difficult and involves more thinking than rhe first 
game
We begrn this rinn by putting all rht* pieces on tht 
matching board with each shjpc placed on the same color 
background Then ask the child to close his eyes while
you take away one of the shapes.
Allow him to open his eyes and ask him which piece 
is missing. If he just says, "the squareyou,might say. 
'Yes. the purple square is missing".
If he was not co rrec t a n d  says a circ le you c j n  s a \ . 
T h t  circles a r t  s til l  on  r h t  b o ard  . P o in t  t o  t h t  pU kt  
w here  th e  piece  is m iss in g  a n d  say. " T h e  p u r p le  square  is 
m i s s in g " .  C o n t i n u e  p la y in g  the  g am e  ask in g  whi«.h p u \ t  
is m iss ing .
Game III
A n o t h e r  p a  m e  y o u  c a n  d e v i s e  l e t s  c h i ld r e n  b e c o m e  
d e s i g n e r s .  C u t  s e v e r a l  s q u a r e s .  S o m e  c a n  b e  cu t  in hah ' 
d i a g o n a l l y  t o  m a k e  t h e  t r i a n g l e s .  B y  c u t t i n g  s o m e  v e r ­
ti ca l ly  o r  h o r i z o n ta l l y  y o u  will m a k e  t w i c e  a s  m a n y  as  
r e c t a n g l e s .  Y o u  will  w a n t  t o  l e a v e  s o m e  a s  s q u a r e s .  T h e  
c h i l d r e n  c a n  a r r a n g e  t h e s e  s h a p e s  in to  m a n y  d i f f e re n t  
d e s i g n s .  W i t h  a  l i t t l e  h e l p  t h e y  c a n  l e a r n  t o  d r a w  
a r o u n d  t h e  o u t e r  e t lg e s .  L a t e r  t h e y  c a n  t r y  to  fit t h e  
p i e c e s  b a c k  on  t h e  o u t l i n e  if t h e y  w i s h .  C h i l d r e n  will 
a l so  l e a r n  m o r e  a b o u t  s h a p e  a s  t h e y  p la y  w i t h  m a n y  
d i f f e r e n t  k in d s  o f  b locks .  ( S e e  g u i d e  t i t l e d  A t t r J m U  
B l o c k *  fo r  i n f o r m a t i o n  on  l e a r n i n g  g a m e s  t h a t  Use 
b lo c k s  o f  d i f f e r e n t  s h a p e s  a n d  s i2es) .
Summary
It ta kes  r im e  to  p la y  these  g am es  w i th  your  ch i ld  
b u r  ir can  be very en |o y a h lc  Y o u  may  g e r  ro know h im  
m u c h  b e t t e r  a n d  you  m a y  even  d iscover tha t  le arn in g  
really is th i l d ' s  play.
( T h e  g u i d e  t i t l e d  F e e l i c  Ba t i ,  a l s o  d i s c u s s e s  l e a r n in g  
g a m e s  t h a t  t e a c h  id e n t i f i c a t i o n  o f  c o m m o n  shape . - i
K rji'h r .tH  * j th  perm i*-»m  of a u tho rs . Y to n n t  ISol'tor an*l Man!;, r. C- R lo*«*n. fh il- l*n .l fami!s i l f t r to p m r r i  »i>1 :h» M i* * u jr  f  t ' t f n - i v  V *  • V N  " r ■ e • •
'  k t  H rr ‘ 1 i f  nt fo r L U r t - io t .  I -in rr* ;:;-  o f 'lL‘ *oun
l > i * i n t u t r i  »• L o u u ia r ,*  b> A r l f t *  M f ’u iio r .. A * n » ia n :  S |* c ia t i* t  t l a m i l , '  L i u
Tftr Louts tana C o o fw n iiii r  E s la i^ w r  S r n m  fo lio**  a non rlit-m T una ton  in  p rnp ram s rm p lm frw n t
l«*u r 1 i’ f tirh # ra iif to fC u O i< * rH i'f  A n* o f  M r. *-*n4Ju i> r '*• IS H . ii-CW |*F»:itH » rtf .: h r  I 'mtar-i ' or A irn rj itu f*  I l r w t r  7 \  iw - i 'r - i  **..«.■..
p i f t f lQ t  C w ftf  m r n r  E x i» r» io r. l_oui»i*r,j . - la t f  I ni»rrwi:> 4f*l A ifnf j . u r * :  *  VI«r,*r Ci.li**> K t  i M ’ O *
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Learning is Child’s  Play
Color Lotto
Paren t*  w h o  f in d  t im e  to  play w i th  t h e i r  p reschoolers  
of ten  c n jo \  sh ar in g  th e  e n t h u s i a s m  c h i ld r e n  h ave  for d is -  
c*»xtr»np new in fo rm a t io n  a bo u t  the  w o r ld  a r o u n d  th e m  
t ' n n l  t i n y  arc. l o n v j m t d  o the rw ise ,  jrtosr ch i ld ren  th i n k  
le a rn ing  is fon
A c h i ld ' s  pa ren t  can h e lp  h im  keep  th i s  o u t lo o k  on 
life at th e  sam e t i m e  th a t  hi help*, th e  e h i ld  f in d  ways  ro 
learn so m e im p o r ta n f  ideas the  ch i ld  need-* to  k now .  
Equ.dly i m p o r t a n t . w lit n a p a r t  nr a n d  t hi Id play to g e th e r  
rlu-t h . i ' t  .t chance  to  ye t  to  know how e . u f i o r h c r  th in k s  
an d  tec]- | \ e r >  t im e  they wil l h a s t  n i o n  ro ta lk  ab o u t  
and  to  share
Par t nr* shou ld  n o t  «a?r u n t i l  a ch i ld  can  taJk ro  h e y  in 
tu r n m un tx .H in y  w i t h  h im .  M any  p a r e n t s  b e y i n  t a l k m y  
w i th  the ir  c h i ld ren  even before they  real ly expect t h e m  to  
u n d e r s ta n d  t h t  m e a n m y  of  the  words  th e y  are  us in y
F requ en t ly  co nversa t io ns  c e n t t r  a r o u n d  th e  th in p s  
parent a n d  ch i ld  see a ro u n d  th e m .  Because co lo r  is an 
e l e m e n t  tha t  m a kes  our  w o r ld  more  i n t e r e s t i n g .  c h i ld ren  
of ten learn  Some basic ideas ab o u t  co lo r  f ro m  these  
conversat ions .
M a n e  c h i ld ren  can sorr ob je c ts  b e  co lo r  o r  p o in r  to  
ob ie^ts  of  c e r ta in  co lors  before  they  ean ta lk  H o w  o ld  a 
ch i ld  w i l l  be before he  can  d o  th is  wil l vary  a p rea t  deal 
C h i ld ren  w h o  have o ld e r  b ro th e r s  and  s is ters , p a r e n t s ,  or 
o th e r  a d u l t s  w h o  have ta lk ed  w i th  t h e m  an d  a s k ed  th e m  
qu es t io ns  ab o u t  co lo r  w i l l  usual ly  h ave  a head  s ta r t  in 
ac q u i r in g  th i s  k n o w le d g e
Description
T h e r e  are m a ny  y a m e s  th a t  can be p la y ed  w i t h  c h i l ­
d ren  to  h e lp  t h e m  learn  ab o u t  co lor  Color Lotto  has  lony 
been  a favori te  for p lay rn p  var ious  k in d s  o f  co lo r  p a m e s
Color Lotto
T h t  Color Lot t:  b o a rd  is a squ are  w o o d en  K u r d  
d iv id e d  in t o  n in e  squares  a n d  each  is a d i l ie re n t  imI t  
T h e re  are also tw o  sets  o f  sm al l m a tc h i n g  co lored squares  
o ne  to  be used  by the  c h i ld  a n d  o ne  b y  h is  p a r t n e r  These  
b oa rd s  can be  p u rch as ed  or  m a d e  inexpensively by th  we 
w h o  have a m o d e r a te  a m o u n t  o f  t im e  a n d  abi lity H u o  y 
c a rdb o a rd  o r  even  co lored  c o n s t r u c t io n  paper*, an  be u*ed 
for the  board  a n d  squares  b u t  m a so n i te  or o n t - t o u r t h  i n ;h  
plyw (K>d w o u ld  m a k e  * m o r e  d u r a b l e  Coy
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Y o u  n e e d  an  I I v. 1 1 i n c h  b o a r d  a n d  2 "  r h m - i n c h  
s q u a r e s  A l - i r u h  fra m i  s h o u l d  h e  p l . u t J  o n  t in-  S o a r !  
»o k e e p  t h r  p i e c e s  f r o m  s h d i n y  off .
I ‘sc n t m- T o \ K  pa l  nr  Pa ;  nr  t h r e e  square;* c . k h  w i t h  r h e  
i« 1 i.r.s itic* i ■ 'b >f" n  d .  sc!!.  - w . b l u e ,  y r e c : ; .  b r o w n .  w h i r e .  
oi l ' s  . p u r p l i  a n d  M. k  k 
( ) v .  m:  . ■: L' lw.  > is u u - d  a; ihe. b o a r d  t p  > e n e
.i» >i p a t t e r n  w ho.  h i he . i n h i  w i l l  t r\  r*i m a r t  h in c i m i  of
•! • L’. i i n t '  I K  f e a r r . u n u  r i u s i  it, a tv* u a \  t h a t  he  
want*.  v  t h e y  J o  n>«r n e e d  t o  he  y l u e d  d o w n .
Purpose
T h e s e  carr ies  w ili h e l p  a c h i l d  i d e n t i t y  l) b a s u  o d o r s  
h*. s i y h r  a n d  n a m e  t h e m  It  wi l l  a l s o  h e l p  H i m  l e a r n  t o
m . n i h  .1 i*p|‘*r f r o m  a s a m p l e  til t h a t  i o | o r  \V i rh  a l i t t l e  
i ’- v i j i n . i t < i . -i: .in : s • -ur v hi  Id i . m  dre. i ! '  u p  m a n s  di f f e r -  
r . v  ;  a m '  r ph ; \  wi th.  (. .’ ■ l.>:: T o  y e t  \ o u  s t a r t e d
r l . i ' . - . iT.c !v. u  ..ri :w-  h -r: ■ i M m o  \ > ■>.: e a r  p l a \  lU-T' fe
\ m  he  c m  c i s  i r h •. J i :! J a i ha*’., e t o  ia.iD' j  m t  t h i  t>n a n d
t. p ! . o  w ri i .  '  ir: a m  w.c.  In w i s h e s
G am e I
l 1.-* c a n . i  wi l l  h . ! ;  * h i i d  i i a r n  n u r . h  .r>
t i r  y. iuv,  I n  p u r r m c  al l  T h e  p m o  i n fr*>nr ol s o u
Si i - . i t  -in squa re  a n d  v i \ . I i r .d t h e  s q u a r e  t h a t  is res!.  
»!n s . j me  i n h * r  a* t h i s  s q u a r e " ,  h ' t h e  c h i ! J  m a k e s  a mi s -  
t ak .  h i ! p  h : m t " s n  t hi  d i f f i f i  t m  h \  i V n A i n y s o u r  s q u a r e  
i s-.r !•• l a s  'S’, u m i y i v  sa \  S ' * n u t h i n e  l i k e .  Th e s e  t w o  
s.; . o i  s ,ifi n : r | | t  s . ur a  s.«■* - ■ r "I t\ . i c . nn
I* In iv o r « r r h: t r .  kn-  w  h i s  k h. ivt \\ as »nr r e i  t
N i - ' d . ' s ! ' .  Y ' o  ?ne m r w.  ■ s . ; a , i res  ore t h e  s .o’ u d *r 
b  *r. a:-, r - . T i n  n. \ ■ -n . . i n v . !; h i m  m  p u t  r h e  s q u a r e  ■ n 
h o  ' . . Mrd
Tht* c h i ld  n u \  lost- interest after a few more  square"  
J? he Joes ,  d ro p  the  c a m e  untr!  an o th e r  das If lu is s-d! 
in te res ted .  co n t /n m -  rhe y am i  u n t i l  rhe b o a rd  i< tal l  
T h e n .  vuia can ha \c  h im  take  off’-squares that  a n  lika t ' u  
one \ o u ' n  h o l J m y
After p!as m y  th i s  y a m i . a ch i ld  s h ou ld  be her re r a bit 
n  u n d e r s ta n d  w hat \ «*ir mean in " t h t  same as . red .
yeJJow . a n d  o th e r  m l o r  n u m o  used m  rht y.imi A) '  
hi m a \  r e m c m b i r  the nam e? o f  rhesi u > b r \
Game II
Put the lo r to  board  and  a set of squares  m  f ront m rhe 
ch i ld  a n d  w i th o u t  show m y h im  an  ex am p le  ask h im  to 
f ind a \ el low square If in make-* a m i s t a k e . \ o u  will ru-i J  
to  pick up  a \ el low square a n d  s . t i . F in d  a u l l o w  
square— chi saifa i" I o r  as rhi«.
Il hi  make?  a lot of m is take"  th i s  yanie  o  pr ' b a b b  
roo hard  tor h im  Y ou  wiH w an t to y. .  ha. k m  :ln first 
yarns-
It lu  o  ab i i to  f ind  a o ' b r  l o r r e i t l i  ass  h im  
w h a f  i o l o :  the  square  is W h s  n lie sa\ s it i o r r i . t!\ ha\  i 
h im  p u t  it on the is.u rd
As in G a m e  I. u n i t  the  board  u  filled ask h i m  to 
ta ks  oi '  a nqu.iri  of a a - r t j i n  o - l - r  ( o n t m m  m tl;;s w 
u n t i l  the  squares  .ire afi rem o v ed  or u n n )  rhe c h i ld  n< 
lo nye r  is i t a e r i s i e d  in the yam.e
Summary
lii the >e .u m u  u s  komp. 'c ti  *; nr i n t i s r. i •,’.*'*1 
\ our  l In id ab o u t  w hat is happt n i ny \  ' t  rhi . o], r v
and  th i  p li ras i"  the v u in  as and  n.-r t he "a: . -.  :*
f req u en t  11 to hi lp th e  i h i ' u  A j n  to ce* a Ii i o n e  t • * ‘a o  
correct usaye
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Home Economics Guide
Learning Is Child’s Play
Color Blocks
The preschool yews are extremely important. This 
is when the child developes and changes rapidly in 
growth, muscle coordination, speech, and language. 
The way in which parents and adults react ro, work with, 
and play with the child are of special importance ar this 
time. This is a time when parents should talk with their 
child as they work and play.
One thing to remember is that although children 
hate some common characteristics, each is a separate 
individual with his own special rate of growth And 
even though you may see descriptions of typical three or 
four-year-olds, there is probably no child that will ever 
exactly fir one of those descriptions.
Play is the method by which children learn and toys 
are one of the vehicles of play that provide learning 
experiences. Toys mean more than just fun and games to 
a child - they can help him grow and develop in many 
ways.
Blocks are one of the mosr versatile children's toys 
They can be used in many ways such as building, 
counting, comparing sires, colors, and many others.
Description
Color Blocks consist of 16 blocks (four red, 
four blue, four green, four yellow) of the same size 
and an empty box
Color Blocks are simple to make from mare* 
nals that would be easily available to most par­
ents. The 16 color blocks should be 1 inch square 
and could be made from any scrap lumber 
available. After cutting the 16 blocks with either a hand 
or electric saw. simply sand and paint them. The 
empty box used with (his coy can be a wooden 
box. an old cigar box, or even a cardboard box
Purpose
Color Blocks help children learn to see patterns and 
match them, to create their own patterns, and to learn 





Game- I is designed tu teach a child words of
position; words that tell where things are located
such as on, under, beside, behind, and so forth
Put the Mocks and box un che tablt or floor 
and allow the child to play with them fur a while 
withnut interference This gives him time to 
become familiar with them and try out some ot 
his own ld e .C S
After the child has played a while, put the box 
m fmnr o f h i m .  Hand him .1 Monk (let's say a red block' 
and s.i\. "Put vour red block o n  top of the box
If ht puts the block in a different place, such
as in front of tht box, say. "you havt put the 
rtd block in front of the box Now put it on top 
of the box "
If he put the block on top of the box. say,
"Yes, you put the red block on top of the box. 
Now put tht block behind the box or put the block 
in back of rhe box."
Continue using these instructions:
• Put the red block unJrrtitjtt- the box.
• Put the red block tn  fro n t o f you.
• Put the red block b th tn d  y>u or in  b u d  o f you
• Place the block on top of the box and say.
"Take the block o ff the box. "
• Turn the box over and say, "Kit the block in
the box."
• "Take your block out o f the box and put it at
the stdt of che box "
     . i*-T M.i..' > r  ,4(1-1 M .ir.., i U F I . - h , ' ,  c , 1t* -j.- .Vi,*- I 'l>, !*■' t ' r 1 . ! 1.HH
•  T a k e  tw o  g r e t n  b lo cks  and  p la c t t h e m  a few 
inches  ap a r t  a n d  tell th e  c h i ld  to p u r  t h e  red  
b lock  b i t u u n  t h e  tw o  g reen  blocks  
T h  is can  be c o n t in u e d  un t i l  t h e  c h i ld  becomes  
b o red  nr d i s in t e re s te d
I f  th e  c h i ld  w an ts  t o  c h j n g t  the  ru les  o f  the 
g a m e  or g iv e  in s t ru c t io n s  ro y o u— p!.i\ the g arn i 
by his  rules  This m a kes  h i m  fee l  im p o r ta n t
Game II
A second  g a m e ,  us in g  rhe  s a m t  e q u i p m e n t ,  
is d e s ig n e d  to  h e lp  the  c h i ld  r ecogn ize  c»»li>r>. to 
see p a t te r n s ,  a n d  to  learn to ex ren d  p a t te rn
A g a in ,  as befo re , a l low t h t  ch i ld  t o  play w i th  
th e  b lo i k s  for a w h i le  before s ta r t in g  f lu  g a m e  
Sta rt  w i th  tw o  Color s  o f  b l o c k s  (red  arid b lu e '  
a n d  te l l  t h e  c h i ld  th a t  you are g o in g  to  p l .n e  r h t  
b locks  in a spec ia l k in d  of  r o w Say, " N o w  w atch  
how 1 do  t h i s . '
N ow  ask th e  ch i ld  t o  ta ke  his  M ocks  ot the  
s a m e  colors  a n d  p u r  t h e m  in a row so th a t  they 
look l ik e  t h e  row you m a J e .
I f  r h e  c h i l d  is u n ab le  t o  Copy r h e  p u r r i - r n .  s j v . 
"F irs t  p u t  d o w n  o n e  red  b l o c k ,  t h e n  o n e  blu e  
b l o c k ,  t h e n  o n e  r e d  b l o c k ,  a n d  so u n , "
I f  th e  c h i ld  is ab le  to copy  rhe p a r t e m ,  make
an o th e r  o n e  u s in g  th r e t  colors of b lo cks  (red .
g r e t n .  blue).  Say, P u t  the  b lo cks  in a row su th a t
th ey  Look like th is  one "
i f  th e  c h i ld  is ab le to  copy th is  p a t t e r n ,  m a k e
an o th e r  o ne  u s in g  all four colors o f  blovks.
Say to  th e  c h i ld .  P u t  rhe b lo cks  in rows s<> 
t h a t  they look like  these  blocks
T h rs  g a m e  t a n  be c o n t in u e d  us ing  var ious  p a t ­
te rns  a n d  c o m b in a t io n s  o f  culors. T h e  c h i ld  may 
even  deve lop  h is  o w n  p a t te r n s  and  c o m b in a t io n s  
a n d  ask you ro m a k e  th e m
Summary
T h e  use o f  co lor  blocks  is s imply  a m e th o d  ot 
te ach in g  t h e  co nc ep t  o f  p o s i t io n  and  p a t t e r n i n g .  Many 
ocher  to y s ,  o b je c ts ,  s i tu a t io n s ,  a n d  conve rsa t ions  can 
teach  or r e in fo rc t  these  same c on c ep ts  T e l l i n g  a ch i ld  
t o  sir in rhe  f r o n t  seat or  th e  ba<.k sear o f  a ca r is use 
o f  w ords  rha t tell  po s i t io n  or  loca tion .  L ikew ise te l l i n g  
a c h i ld  to  w alk  fniidi  you  or  ro  s tand  tn f w t  <rf you 
are  n a tu ra l  o ccu ran ces  o f  th e  use of w o rds  o f  pos i t ion  
C o lo r  B l v fk i  ca n  serve as a s ta r r in g  p o in t  in 
d e v e lo p in g  a r e l a t i o n sh ip  in p la y in g  and  t a lk in g  w i th  
y o u r  c h i ld  in a way  th a t  wil l b e  en joy ab le  and  
beneficia l to  b o t h  of you
T h e  c h i ld  will learn, w h a t  he learns an d  how 
wel l he  Jearns d e p e n d s  a Jot on  tn re resred  a n d  
lo v in g  m o t h e r s  a n d  fa thers
I f . r  I ro r  VI H ,  > . , r  , ,  , \  V  *
J | . -  . . r  I    \t.r-tW I 4 >  . A ~ . « V -  K . i . l ,
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Home Economics Guide
Learning Is Child’s Play
Learning Squares
Whether we think about it or not, surrounding us 
are many different shapes, and siaes, and colors that are 
usually taken for granted. It's norma! to be less aware of 
surroundings as you get caught up in everyday living. 
But. as parents of young children who are learning about 
shapes, sizes, and colors for the first rime, you should be 
instrumental in helping them.
Look around the room you are sitting in right now. 
What ate the ih j f tr m t jfu p ts  ‘ For example, are the doors in 
the room single doors, making a vertical rectangle; or 
double doors, making more of a square shape!' What 
circles can be seen — a c lo ck perhaps1 Triangles may be a 
little harder to find, but if there's acoar rack in the room, 
what shape are the hangers' Many shapes may be identi­
fied by looking at or thinking about common things.
Looking around the same room again, what different 
colors do you see? What colors are you and the others 
around you wearing? And consider sizes; look for the big 
things tike doors or windows or tables. Look for small 
things like books, or tiles in the floor.
When talking with a child about sizes —  remember 
the perspective with which he looks at things. He is small 
himself, so what he considers "big" or "little" may be dif­
ferent than the way you d chink of it.
These activities help a child organize what he sees in 
his surroundings into his own understanding. First, he 
learns to recognize and identify objeccs according to 
shape, size, and color and then he begins classifying or 
grouping things on the basis of their similarities and 
differences. Being able to group or classify makes it pos­
sible for a child to deal with much more information than 
he could otherwise.
For example, he learns to classify dogs, cats, and cows 
as being in a group called animals. This saving in thought 
process can be compared to having one silverware drawer 
in. your kitchen instead of having a separate drawer for 
forks, another for knives, one for spoons, etc. Knowledge
L ta rn ing  S q k a rv
can be unmanageable just as a kitchen can if it isn't 
classified.
Classifying, being able to group things on the basis of 
their similarities and differences, requires skill in ob­
servation. If a child does not learn to notice, study, and 
compare and contrast objects in his surroundings he will 
be unable to sort, arrange, and classify' them according to 
their properties or characteristics.
It is easier for a child to learn the meaning of things if 
his parents talk to him about them and use coys or other 
objects to demonstrate the ideas. If a child is to learn, for 
example, the meaning of "big" and "little" he needs to 
talk about it and to handle objects or toys so he can com­
pare and contrast. He learns through his eyes and hands 
what would be hard to describe using only words.
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Just remembering ro calk ro che child about all these 
things —  shapes, sizes and colors —  will improve his 
awareness of the world around him.
Description
A tov that tan be used to teach a child the concepts ot 
same and ditierent and the grouping that is an eath step 
in classification skills is rhe L t jn i i
Tht toy consists ot 16 wooden squares that fit in order 
on a special wooden post. The squares muse be stackeJ in 
the righr order, by si2t, or they will not all fit. Tht four 
largest squares (ont red, one blue, one green, and one yel­
low » go on the bottom. The four smallest squares tone of 
each color) go on tht top. There isone of each color in each 
of che four sizes.
You can make vour own S q u jr ts. The wooden
post and bast can be made out of an inexpensive wood such 
as pine. The squares themselves can be cut out of U" thick 
masonite (or even cardboard). The base and post can be 
kept natural color, but the squares will need to be painted 
bright red. blue, green, and yellow. Be sure to use a non- 
toxic paint on the squares.
Purpose
ft is fun to think of all rhe games that can be played 
with the L tarnm g  Squarts These games help your child 
learn:
• The concept ot sa*ue and tht ia 'n t as it relates to
color and Size.
• Recognition of patterns in groups of things and
learning ro eliminate those items that do not belong
(This is called classify ing)
• Recognition of patterns and how to extend them
Some game ideas follow ro help get you srarted. 
bur w hen your child w ants to make up games on his own. 
ler him. Children have amazing ability to come up w ith 
their own games. Allowing a child to do this encourages 
his creativity and self-expression —  both of which art 
extremely important in the development of a preschool 
child.
Game I
The ftrsr game might be one that teaches rhe child 
that some colors are the same, and some colors are not 
Using this toy w ill reinforce the child's knowledge of the 
four colors of red, blue, green, and yellow .
Spread the squares our in front of the child Let him 
play for awhile to become acquainted w ith rhe parts of the 
toy. During this rime it will be interesting for you to 
watch him. Does he stack the squares, or group them in 
any way? Does he use rhe wooden posr, or does he ignore 
it and only play with rhe squares'*
To begin the actual game, garher up rhe squares and 
remove any that the child put on the wooden post. Give 
him the eight largest squares and keep the other squares in 
front of you.
Pick up one of your own squares and say, "Please pick 
up one of your squares that is (he samt color as this red 
(blue or green or yellow) square."
If the child does not pick up a red square, say "That 
color is green (or blue or yellow) Please pick up a red 
square like mine."
If the child does pick out a red square, say. "Yes, both 
of these squares are red. Put your red square on top of 
my red square.' If he does nor know what "on top of 
means, show him.
Continue the game in che same manner, using the 
other three colors, until his eight squares and your eight 
squares are matched.
Gama II
Another game technique teaches sizes and their re- 
lationships. For example, place all of the green squares in 
front of the child and leave the or hers in front of you. Pick 
up any square of your own and say, “Show me one of your 
squares that is the same size as this square. '1
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If che child picks up one that is a different sire, place 
your square next to his. Wait for him to discover that they 
arc not the same size If he doesn’t seem to see the dif­
ference, simply teJJ him that they are not the same. 
Encourage him to try again to find a square that is rhe 
same size as rhe one you are holding Do this until all four 
of the child’s squares are matched with squares of your 
own, or until he is tired and does not want to play any­
more.
Game III
The object of this game is to help a child recognize 
patterns in groups of things and to learn to eliminate those 
things that do not belong.
If your child wants to play the game first spread 
the squares out before him to play with on his own. Watch 
him play What does ht do with the squares'1
When the child seems ready to actually play a game, 
sort the squares so there are three small and one large 
square in front of him. Start w ith a statement like this: 
"Please point ro all che squares in the group that are the 
same size, or "Please point to rhe square that is different 
than all the rest/’
As you are discussing those squares that are different 
and chose squares that are the same, cell how they are dif­
ferent, such as: "Yes, chat square is bigger or larger than
tht others; ot Those squares are the same size —  the\ art 
all smaller chan rhe large square"
By using these words appropriately in many situa­
tions. a parent can teach a child the correct meanings and 
concepts.
Recognizing patterns in colors as well as patterns in 
sizes is another way to teach patterning or classification 
skills Fur example say Pleast pick the colored square 
that is different from the other three, or That square is 
yellow - there are other yellow squares in the group Tr\ 
again rofind the square that is a different color from all the 
rest. '*
Game IV
Learning patrerns and how to extend them is rht ob­
ject of these games
After the child has shown interest in playing tin game 
and has had experience with Game III. let him play 
with the squares briefly in any way he chooses
Then, gather up all che squares First plât all the 
largest squares in a row . Then take the remaining yellow 
squares and stack them tn order.
Do this as the child looks on. Then say to tht child, 
"What goes on the green square" If the child does not 
understand, stack up che squares in order in tht green 
unit.
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Once the child has this particular pattern learned —  
demonstrate a differem pattern while the child watches:
1. Take the largest red square, the
2. next-to-largest yellow square, the
3. next-to-smallesr red square, and the
4 . smallest yellow square
Then say; "1 will start another stack and you can try 
to finish it.'
1. Take The large blue square, and the 
2 ncxt-io-Iurgest green square. Then, the child is en­
couraged ro finish with the last two steps.
3. Take the next-to-smallest blue square, and the
•4. small green square.
If the child does not know how to finish it— Jo step 
number 3 yourself {the ncxt-tosmallest blue square) and 
say "VX’har color square goes on the top?"
Every time you do something, give the child time to 
respond, but when you help him — explain to him exactly 
what you are doing— in clear, concise language Though 
it may seem easy and obvious to you it's a difficult task 
to him. Simple dear directions help him master the task 
with correctness and ease. If directions are not dear anJ 
concise the child will become confused
Reprinted with permission of authors. Ginny Braden and Marilyn C Blossom, child and family development specialist*, and the Missouri 
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Comparison Blocks
Playing with blocks is an extremely important activi­
ty in the life of a pteschool child. It is considered by educa­
tors to be one of the most important activities in which 
preschoolers can engage.
Small blocks, such as the Comparison Blocks, provide 
opportunities for small muscle activities. And playing 
with these blocks can be an enjoyable learning experience 
for his parents— try using them to teach your child many 
conccprs that hr will be able to relate to the world around 
him Playing with as well as talking with children is no 
waste of time By doing these things a parent can help a 
child develop language skills, a healthy self-concept, and 
the ability to chink, plan ahead, and make decisions.
Description
Comparison Block.t consist of a wooden box containing 
10 sizes of wooden blocks in units from one to 10.
The tallest block is 10 times as tall as the shortest. The 
other blocks are the units between one and ten.
You can make these toys yourself. Each block, no 
matter how long, is one inch square in depth. They range 
in length from 1 inch (11, one-inch blocks) to 10 inch 
(only 1 block). In blocks one through six there is more 
than one block. Jn numbers seven through 10 there is only 
one of each.
Probably the most practical wr**d (durable, clean, and 
inexpensive) is fir or pine. Any good lumber yard should 
be able to supply you with what you need. Comparison Blocks
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Purpose
Sfveral games in which different sizes of blocks ate 
compared follow'. These games are designed ro promote 
parent/child interaction and to teach the child size rela­
tionships tallest; shortest; middle-size; taller; shorter; 
same; equal to.
It will be interesting for you to watch your child at 
play. Does he stack the blocks in any way’ Does he lay 
them side by side' Consider what he might be thinking 
and iearning as he does these things
Game I
The firsr game that could be played with the com­
parison blocks is one that teaches the concepts of tallest 
and shortest Out of the 10 sizes of blocks, select the 
number 2, 6, and 10 blocks - all fairly contrasting in size. 
Place these in front of your child and say something like 
this. Please show me the block that is tallest " It he 
selects the tallest say, "Yes, that is the tallest block 
Please show me tht shortest block"-
If the child did not select the tallest block when you 
asked him. tell him what he selected instead. For ex­
ample, "That is the middle-sized block. Try again to pick 
the tallest block."
When playing games with children be positive in at­
titude, rather than negative. Correct the child by show ing , 
and telling him the right way something is to be done, not 
bysaying, "No, that'snot right," or You’re wrong!"
After the child seems to understand the meanings of 
tallest and shortest in the first game, try one more group­
ing of hlucks to see if he really does understand Take , 
the number 3, number 5, and number 8 blocks this time.
They are not as contrasting in size. Again ask, "Which 
block is the tallest?" or "Which block is the shortest?" 
Continue playing w irh che blocks in this manner until you 
are sure the child understands
Game II
Thisgame is designed ro reach rhe child rht meanings 
of caller and shorter Layout lOdifferentJy sized blocks in 
from of rhe child. Pick up a number A block and say, 
“Please pick a block chat is caller rhan this one."
It is good ro hand rhe block to che child so he can com­
pare it's size with the other blocks. Ir also helps him fee] 
that he is in control and char he is really involved m 
decision-making.
If rhe child does select a taller one, hold them side by 
side so he can see that they are not the same size. Ask him 
which one is the tallest (going back to Game 1 proced­
ure). From this, ease back into showing how one block is 
taller chan another.
When the child understands taller, initiate the same 
kind of activity to help him know the meaning o f shorter
Once the child has learned taller and shorter, mention 
that the other block is middle-sized However. Jt is only 
ro expose him to rhe worJ. It ts not so important that he 
knows ir as well as the orher terms tallest, shortest, taller, 
and shorter
If a: any time, your child becomes tired or bored, stop 
playing. He will not be learning much if he feels this way 
Perhaps you w ill need to stop playing games altogether lor 
that day. You could also suggest playing another game, 
bur ask the child only once
Children Jove to make up their ow n games and usually 
have amazing abilities to do so If at any time your vhiLJ 
wants ro do this, let him Listen ro his rules and play his 
way. You may both Itarn more and have more fun too
Game III
A third game can be played after the child has com­
pleted games one and two.
This time, pick out only four blocks le g number, 2. 
number A, number 6, number A). You will be srressmg 
rhe concept of same size.
Say, “please pick out the twoblocks that are the same 
size.”
If he does not, say “These two blocks are not the same 
size. Please try again to pick the two blocks that are the 
same size."
If the child does select the blocks thar are the same, 
continue selecting those blocks that are closer together in
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size to mike groupings that art more and more difficult. This game can also be played quite successfully uith
Then you will be sure that he understands the concept of empty thread spools that are the same size, or anything 
same size else that would make good comparisons
Game IV
Now that the child knows the meanings of tallest, 
shortest, taller, shorter, same size, and has heard middle- 
size, he can learn the meaning of equal to.
Take one each of the number four and number six 
blocks. Put them and all of the number 1 blocks on the 
floor between you and the child. Stand up the number 
four block and say, “Please make a tower our of these 
smallest blocks that is equal ro rhe size of this block 
(number
If the child does ir correctly, say. Yes, it takes four 
of these blocks to equal this one block."
If he has trouble completing rhe rower, say something 
like this; “Your blocks are shorter than this block Please 
add one more block to your rower, Thar w ill make ir equal 
to this block,"
Continue tn play rhe game until the child understands 
equal ro.
Summary
Now that you and your child have played w ith the 
Com pjrti'jn  B h n k i hopefully you realize their value and 
versatility Children love ropUv • it's their business. And 
it's important. TheC>Mp^mon B/.rCi are available ro help 
you and your child achieve a working and playing rrJa* 
tionship that can develop into a good educational ex­
perience.
Don't let your child's precious preschool years pass 
you by You will both be missing out on a lor ot fun —  
and a real opportunity to help him learn things thar w ill 
aid him throughout life. And he will not only be learn­
ing the meanings of words like tallest, taller, shortest, 
shorter, equal to. etc, bur also that he has a parent— a 
friend who loves him, who cares about him and what he 
thinks, who thinks that he is important, and can do 
things well. Isn r that what wc all want'
3
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Number Puzzle
Parenrs of young children should rake rhe time to 
play and talk to them. This is the way children learn about 
themseJves. about the world, and about the concepts that 
will help them adjusr to lift.
PJayin# with children can and should be an enjoyable 
way of providing learning experiences. >X't often think 
about children's play only in relation to their playing with 
other children. Tot' many times the opportunities of 
adulrs playing games with children are overlooked. 
Parents are usually the most influential force on the child 
They are children's first and best teachers If children 
learn by playing, and i f  parents are influential, a wonder­
ful opportunity for learning is available for parents who 
play games with their child.
Children love to play w ith numbers and should be 
tncouraged to do so. But, when someone says a preschool 
child can count, he probably means the child can recall 
numbers in order just as he can recall a nursery rhyme. 
Actually, che child may have herle understanding of the 
meaning of "number" or ‘ counting”. Memorizing 
numbers in order is not really counting Only when the 
child can match the number with rhe quantity or amount 
it represents can he be said to be counting.
There are many ways to teach numerals, quantities, 
and number sequence. The Num ber P u zz lt is one toy 
that can be used to provide this kind of learning ex­
perience for the child.
Description
The Num ber P u zz lt consists of 11 rectangles repre­
senting the numbers 0 through 1(1. Each rectangle has 
notches on the left side that equal the precctding number 
and notches on che right side that equal the numeral on 
that rectangle This means that the rectangles only fit
N um ber P u zz lt
together in proper order or numerical sequence On the 
right side of tht- rectangle there are also peg holes w hu h 
represent the numeral on the rectangle. The pegs fit 
into these holes so that counting a numerical quantity 
is parr of this game.
If you are interested in making a Number P uzzlt each 
of the 11 rectangular pieces should be 3 x 5 inches in sue. 
Masonite works well for constructing these rectangles
Each notch or cut should be ],c inch across j n d  the 
hole drilled by each notch should be 1 * inch m diameter 
The pegs should bt % inch in diameter at the large 
end and l/ts inch in diameter at the small end and \ in ch  
in overall length. These can be made from % inch dowel 
rods available a t your local lumber yard or hardware store 
Golf tees might also be used.
Purpose
The Suw bt-r P uzzlt helps tht child learn to m a t c h  
numerals with rhe quantities they represent and
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identify, name, and count numbers in sequence from 
0 tu 10
Game I
Pul up tht number I rcaanple of the number puzzle 
and while pointing to the numeral say. "This is the 
number 1. How many peps are thtre/ Let's count 
them Then pick up the number 2 rectangle and while 
pointing to rhe numeral say, "This is the number 2 
How many peps are there/ Let s count them."
This pame can progress taking the number > rectangle 
next, then the number 4 rectangle and so on until you 
have counted all 10 sections of the puzzle As yuu play 
this panic. it is well tu remember not to rush the child 
and not to per disturbtd if he doesn't count alonp w ith 
you Your child mac e\en want to take the peps out anJ 
put them back in the holes in the ret ranples * this serves ro 
reinforce the counting procedure and pives practice in 
eye-hand coordination ar the same time
Game II
The object of a second pame that can be played with 
the N’umber Puzzle is ro reach number sequence
Take rhe number 3 rcctunple of the number puzzle 
saymp. This is the numeral 1 and here is one pep 
What numeral comes next '"
If the child picks the number 2 remnplt tell him.
Yes. that is correct, the numeral 2 comes next Do ecu 
want to count rhe peps'
If the child pick*, the- w ronp numeral, pick up the 
number 2 reecanpk and tell him rhar the numeral 2 comes 
next and ask him it he wants to count the peps. In other
words, if the child makes a mistake, tell him the correct 
answer rather than rellinp him rhar his answer was w ronp 
You should proceed throuph all of the numbers in order 
while playinp tins pame with the child
One purpose of this to) is to help rhe child learr. that 
the numerals I. 2 . Y 4. etc. represent certain quantities 
and havt a certain order or sequenu These two concepts 
are stressed in rhe twopames described
This toy will probable require more practice than 
the others unless the child has had a lot of pro loco 
experience in countinp Don r be discouraped i f  it takes 
a lonp rime for him to understand, countinp is a difficult 
skill to Jearn It may be easier if you break it down inr, 
smaller tasks and use onlv puzzle pieies 0 to ̂  at first 
Once the child has mastered idcntilyinp. naminp. and 
Countinp those numbers you can add more
There arc mane ihinps acaiJ.iblc in most homo that 
can be used for icachinp abour numbers siuh as buildinp 
blocks, clocks, etc
Tht child's own bode can be used to help hi tv. Jearn 
about numbers Fur example say. You hast one nose 
"You have two eyes " "You have two ears ‘ “You luce 
two hands "You have 10 finpers." "You haw H'toes. 
Count them w ith him. This not onh helps rhe c luld Je.irn 
abour numbers, but about his body as well. You car 
probably rhink of mam other number learmnp activities 
yourself.
There are mam pames and variations of panics that 
can be placed with rhe Su»Ji%r P uzzh Application ot 
number pames can be made to other ob|nts. situations, 
and actmnes in the home. Don't uwrlouk these The 
child is learmnp all the rime It s up to us as mothers and 
lathers Cu provide pood learmnp experiences tor our s luld
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Attribute Blocks
Imagine how difficult it would be ro describe people 
or objects if you couldn't refer to attributes such as shape, 
size, and color. People are often pointed out as being "rhe 
lady in the red dress” or “the large man wearing the blue 
Suit, ” We identify and describe people and objects on rhe 
basis of such attributes as taste, odor, texture, size, shape, 
and color. Artributes may also be referred to as the pro­
perties, characteristics, or qualities that something has. 
the words all basically mean rhe same thing.
Being able to identify, name, and describe various 
attributes helps organize thinking The world seems 
clearer when children can distinguish between big and 
small, blue and red, or sweet and sour It's much easier to 
understand something you can describe
♦
A ttr ib u te  Blocks
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There's evidence rhat a child's feelings about learning 
are acquired early in life. To encourage him to observe, 
point out, identify. name, and describe people and things 
according to their attributes. This should be done long 
before the child begins to talk, perhaps even at birrh.
The framework for grasping relationships and classifi­
cations is the ability to recognize shapes, sizes, colors, 
etc Therefore tt is important that the child develop an 
early ability to work within this framework and grow con­
fident about his problem solving capacities
A simple set o(A ttr ib u n  B / n k i . w hich are easy to make, 
help children learn to identify, name, and describe sizes, 
shapes, and colors.
Description
You need one set of large shapes - a circle, a mangle, 
a square, and a recrangle with one of each in red. green, 
yellow, and blue And, one set of small shapes - a circle, a 
triangle, j  square, and a recrangle with one of each in red. 
yellow, blue, and green.
Your 4ft ot A tir th u ti > should be durable and dif­
ferent enough in size to be easily identified as small or 
large. All corners and edges should be smooth and the 
paint should be non-toxic and washable
Purpose
These blocks are designed to help the child:
• learn to observe, identify, and dtscribe things accord­
ing to their attributes
• understand that things can have more than unc quality 
(blocks can be round and small as well as different colors*.
• use memory and logic in solving problems.
Although the real world isn’r as easy to describe as 
these A tln b u lt  Bfacks. working and playing with this set is 
an experience rhat children can succeed at and lee) good 
about.
Game I
This game isplanned so that differences in color, size, 
and shape are discovered Pick our cighr blocks th.ir are 
alike in some wav - for example they could all be squares 
Have the child pick up one of the blocks Ask him 
whac it is. Then, select another block from the floor and 
rcll him how it’s different "My block is ditierer,: than 
yours because your block is blue and mint- is yellow ."
«
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Using (he specific color name and the word d if-  
f t r t n t tells the child much more than merely say­
ing “This is different chan char one "
Then, have him pick up another block from the set 
and cell you how it's different than yours. If he cant tell 
you how it’s different, go ahead and tell him. Don r force 
him to describe the two blocks. This will make him feel 
pressured and take the fun our of the game If he seems 
puzzled or upset you can ask him some leading questions: 
“Are they the same color? “Are they the same size*'" 
“Arc they the same shape*'" Do they fit over each other.'"
Continue until all the blocks are gone or until he gets 
tired, bored, or fidgety.
Game II
This approath emphasizes the idea of sameness or 
matching, that tach block is like the others in at leasr one 
way.
Use any block assortment and put them between you 
and your child. Pick up two blocks chat are alike in some 
way and tell him how they’re the same. "Both of these 
blocks are squares," or "Both of these blocks are green "
Then, ask him to pick up two that are alike in some way 
and cell you how they're alike.
If he has trouble describing rhem, help him out 
with clues, “Hjve you looked at the color?", "Did 
you check them for size?" Always encourage effort and 
be alert rothechiJd s feelings. If you pressure him or make 
him feel he has failed by not knowing the answer he w ill 
become discouraged with himself and quit trying How 
you respond to a child's answers affects his desire to con­
tinue and his confidence.
Game III
When a child is comfortable about his ability to 
describe the blocks according to their color, 
shape, and size, he is ready for this mure difticulr 
game You need eight blocks that go together in 
some way {for example, all the circles). Lay them 
all on the floor or table in front ot the child. Mix them 
up so they aren't in any special order. Give him plenty ol 
time to see and play w ith them. Ask him to close his eyes. 
Take one block away. Ask him to try to guess which block 
is missing If he has an idea of what the group was, how 
they all were alike, ht can logically guess which one you 
hid. If he doesn't guess, ask him what color or size he 
thinks it is' It s helpful to see and examine the one s 
still there. If the child is helped to pair up circles, he'll be 
able to discovtr w hich color doesn t have a partner
If he still doesn’t guess, show* him the block you hid. 
Put it back with the others.
Always show the child the missing block as soon as he 
guesses— right or wrong Tell him what it is— it's sue 
color, or shape. The one missing was the large red 
circle "
Game IV
An advanced form of Game III uses all 32 blocks. 
Spread rhem on the floor in no particular order Give 
the child rime to look at and play with rhem Then, as 
in Game III, ask him to close his eyes while you take away 
one block. Ask him to guess which block is missing
To develop a greater sense of partnership switch 
roles. Let the child hide a block and see if you can figurt 
out which one is missing.
It’s not easy, is it? How did you go about determining 
which block was missing!* To gain some insight into the 




C h ild re n  need to  feel they  i r e  ab le  to  learn  
in d  th i t  learning can be fun u  well u  rewarding. The 
Attribuu Bloch are designed for this purpose. Identifying, 
naming, and describing objects based on their attributes, 
these games concentrate on logic and reasoning ability 
rather than memorization.
Attribute Bloch allow youngsters to make discoveries 
on their own. The games set the stage for th r higher level 
of logical thinking tha t will be required to solve problems 
throughout life. Children a rt eager to learn if allowed 
to move at their own pace, play freely, ask questions, and 
become a part of the kind of daily happenings that can 
help them  gain knowledge about themselves and their 
role in life.
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Dear Parents:
Welcome co che Parenc-Child-InteracEion program! We are 
happy co have you join us during the next nine weeks and share 
in the fun of helping your child learn through his or her play 
activities.
Please read che atcached publication so that you can 
become familiar with several guidelines you can follow In the 
weeks ahead.
Sincerely,
Your Parish Home Economist
LEARNING IS CHILD'S PLAY
A P r o fr e ts tv e  A f n c u l t u r e  /o r  a P e rm a n e n t P c p u b lic
L O U IS IA N A  S T A T E  U N IV E R S IT Y  A  A . I  M C O L L E G E . U .S . D E P A R T M E N T  O S  A G R IC U L T U R E . I M I  L O U IS IA N A  P A R IS H E S  C O O P E R A T IN G
'*• itailifM U'TICS 4»I10WI I *•« 4i|( 'H H M <l|rr M«( i  I« i ' d
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■ H U P  MALL. U N IV W M TV  VTATIOM 
•A TO M  A O tfA A . L o u t  M AML tDAOA
Dear Parents:
Is listening an important skill for young children to 
develop? The attached publication will answer this question, 
and it will describe the first game you will use in the Parent- 
Child-Interaction program.
We know you will enjoy this game almost as much as your 
child! Read the description and summary about this toy and 
see if you can think of other ways you can talk about listening 
and sounds with your child.
Sincerely,
Your Parish come Economist
SOUND CANS
A P r a fr e a iv e  A g r ic u ltu r e  f o r  a P e rm a n e n t R e p u b lic
L O U IS IA N A  S T A T E  U N IV E R S IT Y  4  A. A  M . C O L L E G E . U .S . D E E A R T H  E N T  O F  A G R IC U L T U R E . A N D  L O U IS IA N A  P A R IS H E S  C O O P E R A T IN G
LOUISIANA COOPERATIVE EXTENSION SERVICE
u u .  U M v a n T T  r t a t io u  
■ATOM H V M k  LO UIM A H A  t M e j
□ear Parents:
Our game for this ueek is called the "Teelie Bag.” Ue 
chink your child will enjoy recognizing shapes by touch as 
well as sight!
This second game helps children learn co identify nr.d 
name things In che world around them. Can you chink of objects 
you could substitute for the shapes in this game?
Sincerely,
Your Parish Home Economist
FEELIE BAG
A P r n g r r w x  A g n c u i l u n  fo r  a P e rm a n e n t R ep u b lic
L O U IS IA N *  S T A T E  U N IV E R S IT Y  a A. A  M . C O L L E C T . U .S . D E P A R T M E N T  O F  A G R IC U L T U R E . A N D  L O U IS IA N A  P A R IS H E S  C O O P E R A T IN G
The iM Pi.tft*  C  s*»e«4i<*e Iu m i-* *  a ••'••4itcrM »M t»*T » l r c t  <■* o to^r*"* ' «*« ef»en»m **t
97
LOUISIANA COOPERATIVE EXTENSION SERVICE
***** M A LL. U H tV U M T r  «TAT14M 
M T M  M t M L  U U I M I U  T a w *
Dear Parents:
The "Matching Board" will help your child co identify 
shapes as well as colors. This is che chird game In the Parent- 
Child-tnceraccion program and it has elghc colorful shapes. Most 
children will say this is a puzzle or a shape puzzle.
Can you think of ocher ways you can talk about shapes or 
colors with your child?
Sincerely,
four Parish Howe Economist
MATCHING BOARD
A  P r o f r m i v r  4 fn c u U u r r  (o r  a P tr m a n e n t  R ep u b lic
L O U IS IA N A  S T A T E  U N IV E R S IT Y  A  A . 4  M . C O L L E G E . U.S. D E P A R T M E N T  O P  A G R IC U L T U R E . A N D  L O U IS IA N A  P A R IS H E S  C O O P E R A T IN G
i i s i m u  C c m r d i * *  0 * « -g i ic f iH iiH l« i  g a l i u  is «*d aA piesm aai
LOUISIANA COOPERATIVE EXTENSION SERVICE
KMAtm H A LL, U M IV tftM TV  t t A t l O *  
■ATOM M W .  W W M I  1 « M
Dear Parents:
Our game for this week has many pieces. It is a color 
matching game and should be a fun way for your child to 
recognize and identify colors.
We are almost halfway through our Parent-Child-Interactlon 
program and have many interesting coys left for you to use in 
the weeks ahead.
Sincerely,
Your Parish Home Economist
COLOR LOTTO
A Progressive A g r ic u ltu re  fo r  e P e rm a n e n t R e p u b lic
L O U IS IA N A  S T A T E  U N IV E R S IT Y  4 A . 4 M .  C O L L E G E . U .S . D E P A R T M E N T  O P  A G R IC U L T U R E . A N D  L O U IS IA N A  P A R IS H E S  C O O F E R A  F IN f.
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LOUISIANA COOPERATIVE EXTENSION SERVICE
■ M r *  MALL. U M V B W T V  I T M 1 M  
■ATOM M M I U . LOUIAIAMA TOO« •
Dear Parents:
The game you use with your youngster this week will help 
him or her to understand that there can be differences between 
shapes, sizes, and colors. This la an interesting game which 
can be used in different ways - be sure to read the attached 
publication for these different ideas.
Has your child been enjoying the games you cake home each
week?
Sincerely,
Your Parish Home Economist
LEARNING SQUARES
A Pro g r im i /e  A g r ic u ltu re  fo r  a P e rm a n e n t R e p u b lic
L O U IS IA N A  S T A T E  U N IV E R S IT Y  A A. A  M. C O L L E G E . U .S . D E P A R T M E N T  O F  A G R IC U L T U R E . A N D  L O U IS IA N A  P A R IS H E S  C O O P E R A T IN G
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LOUISIANA COOPERATIVE EXTENSION SERVICE
MMAM M U ,  U M m B T r  «TATl*M 
■ A T M  M U M ,  LOUIMAMA M m
Dear Parents:
When you were a child, did you build cities or trains with 
wooden blocks? Mosc children will do this with blocks.
The toy for this week Is called "Comparison Blocks." Your 
child may try building cities or structures with these small 
blocks. Read the attached publication and see If you can encourage 
your youngster to play one or more of the games described. Notice 
some of che words you can use with these games: taller, smallest, 
equal to, same as, etc.
Sincerely,
Your Parish Home Economist
COilPARISON BLOCKS
A P rogressive A g r ic u ltu re  fo r  a P e rm a n e n t R e p u b lic
L O U IS IA N A  S T A T E  U N IV E R S IT Y  A  A. A  M. C O L L E G E . U .S . D E P A R T M E N T  O r  A G R IC U L T U R E . A N D  L O U IS IA N A  P A R IS H E S  C O O P E R A T IN G
LOUISIANA COOPERATIVE EXTENSION SERVICE
■m a p  w u .  n n i n n  m n w•ATM M U M ,  IMH U U M  T N «
□ear Parents:
Old your child enjoy the Color Lotto game from last week? 
This week's game may encourage some building and stacking of 
blocks. The blocks will continue co help your child to chink 
about colors.
Read carefully the descriptions for the different games 
you can play with these blocks. Try che games. Does your child 
seem to have a favorite?
Sincerely,
Your Parish Home Economise
COLOR BLOCKS
A P ro g re ttiv e  A g r ic u ltu re  fo r  a P e rm a n en t R e p u b lic
L O U IS IA N A  S T A T E  U N IV E R S IT Y  A A. A M. C O L L E G E . U .S . O E E A R T M E K T  O F  A G R IC U L T U R E . A N D  L O U IS IA N A  P A R IS H E S  C O O P E R A T IN G
LOUISIANA COOPERATIVE EXTENSION SERVICE
NM AP* M A U . U lilV C ItM T T  rtA T IQ H  
•A TO M  « » I H ,  L 0U 1M A M * T M O I
Dear Parents:
One, two, three, four, five...children love co play with 
numbers and to count object3* The "Number Puzzle" Is a way for 
your child to play and learn about numerals, counting, and number 
sequences.
Please ceil your child not to put che small pegs in his or 
her mouth. This could result in your youngster swallowing or 
choking on these small objects.
Sincerely,
Your Parish Home Economist
NUMBER PUZZLE
A P rogresitve A g r ic u ltu re  fo r  a P e rm a n en t R e p u b lic
L O U IS IA N A  S T A T E  U N IV E R S IT Y  4  A. 4  M. C O L L E G E . U .S . D E P A R T M E N T  O F  A G R IC U L T U R E . A N D  L O U IS IA N A  P A R IS H E S  C O O P E R A T IN G
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LOUISIANA COOPERATIVE EXTENSION SERVICE
NHARR MALL* U M V f H i m  STATION 
OATOM M U M .  LO tH M A N A  TOAoA
D ear P a re n ts :
Our last game will help your youngster to think about che 
properties, characteristics, or qualities that an object has.
Read the publication attached to this letter and play 
several of the different games with your child. Did your 
youngster play che fourth game? Try using only eight blocks.
Did your child recognize which block you removed?
This is the last coy in our program. We will see you next 
week when we meet with your child and you for our final meeting.
Sincerely,
Your Parish Home Economist
ATTRIBUTE BLOCKS
A P r o g r tll lv r  A g r ic u ltu r e  f o r  a P e rm a n e n t R f p u b lic
L O U IS IA N A  S T A T E  U N IV E R S IT Y  4 A . A M. CO LLEGE. U .S . D EPARTM ENT O F AGRICULTURE. A N D  L O U IS IA N A  P A R IS H E S  COOPERATING





PARENT-CHILD INTERACTION PROGRAM 
PARENT ATTITUDES
1. Play is important to children.
2. Parents help their children learn through play.
5. It’s alright for children to make mistakes.
4. Toys help children learn.
5. Parents talking to children help children learn.
6. Parents should spend time with their children.
7. Noise is sometimes important to a child's learning.
8. Answering a child's questions is important.
9. Children should feel free to talk to parents about 
anything.
10. Children need success in activities.
11. Recognition of child's success is important.
12. Parents influence what children learn.
13* Toys can be used in different ways.
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